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.t ' Implcmentatian of :an Instructional Systom h'ultf'/'"ffTé
e _ ' by .~ .
' *Communiﬂy College Teadhér$ ' i§¢ o

- ') i

Oae jof the mosr perplexlng problems in eflucation is the transfcr of

'*ifvtrlv; 1nStrULtanal techqiques from one ‘successful teacher to another °

eacher.  Arneld I Toynbee generalized this problem whén he wrote
- v -

”Hnn'“s astonishi ngly 5000 at lealing w1th the ohyslcal wor&d
Chut h¥ 48 just as gstbnishingly badjat dealing with human ,}“
nature; tnerefore4 @n inch gailned in the uuderstanding and

command over human nature. is.worth a mile gained in the N _

-nnne*standing and comnand over physis al!natute ’ S PEREER

. . r, } A , L B A )

: nuring/the past ; veral years Communlty'Junior Collgge teALhers have
&{ull; dealt with. thousdnds. of students...each different with respect
'»atxo* and ablthy. These . teachers hiave developed many unique .
/(:ij!g to EEdCthg which correlate highly with student learning..Yet.’
wof thase urique’ spproaches have been transferred from one teacher to/.

other 1n‘any teal manneru.wm . . : = .
1‘ . . . L. ¢ . . . .
A .

-igslt setms lrgxcal tobelieve thqt‘procedures and materials can be shared

. by teac 1e1a,rb that individual téacher effort tn reinvent (duplicate) pro-’

— enlure es and naterials can’ H?‘seducedi tﬁﬁs, providing the. 1ndiv1dual teacher

. B
o
!

t

¢ s

cr

more rime to e[fectivel) manage the teaching learning activity

[P SR . PSSP

. Tt can be .cong ervatively estimated that sevenal hundxed ~fFective and -
Vulldhted Ltécning~learn1ng systems'have been, developed By dhmunity collegenl
tﬁachtrs during the pdst-ten vears. Yet most of these systems have not '
bhden dlsseminated for use outsidé.of the aeveloper s home college At the:

tmEItime hundreds of other communlty college: teachers are- struggling to
*ouurt ~an effective teachiug—lear“ing system on"their: own, withmit the
thinL of the 3ctumulated experlenqe of " their col eagues who ‘have walked
thl“ path before them. B n.;;ﬁ;? e ; X . T
l T ’
lsince téadhing is a hi}hly individualistic tivlty on the parg of the

:Leacher it can be argued that each teacher ‘sliould “Invent his (her). own- pro-

[N

FNE ™

cedures and materials. .Yet. proéedures and mauerlals developed by individual
teachets usually. overlap quite extensively.' Experience has- shown that in-
dividual teachers.can adapt another teacher's procedures apd materials to

}’ir thedr own . styles and preferences. *In effect the adaptiow (modificationj

prOC&aq makes each teacher a co—author of - a teaching~learning,system.A

... Eﬂ Thus, the following 1mp1ementation'ﬁode1 for an instructional‘sgstem is,‘
Lr

eRiC

rllurmuurvmc - c L, o

. B S )

commehded L . . AT “ °

i o o . l . . .
1 Gelect a teaching_lea ni‘g sy;>em for your course, which has -
f been ueed at a college and .with tudents whicihh are’ sim1lar
. ~~ig\zou1 college and students.t,;'/ : L
W <. : . f ; . .. ) '9 . “, . ."
Examine the validation data for the &eaching— >

S 1earning system selected

-



b.- Analyze the cpurse objectives with respgct to content,
J scope and depth.

! ¢ 4

c. Consider the procedures used with respedt to vour

assignment and coltege environment. . .
-\' . . ‘. ‘ .
2. Modify the selected teaching:}eerning j::}éﬁ for yuur}use at o

- least one of the féllowing ways: ‘ 1/ \ ’

- .

a. Sharpen the course objectives so that they“commuricate
"specifically the expected olitcomes of the course. <¢hecx
the evaluation procedures tou assure a cue-to-one macch

with expected outcomes. ‘ .
* \'
, ° b. Expand the course by adding a unit which you want vour
’ students to master.
B ™~ . -0 v

c. Modify and expand the learnfng activities sc as to pro-
. ‘vide the most exciting and penetrating experieuces for
! your students...thus increasing the probability of’ .
- student achieu::izj of ‘course outcomes.
- d. Correct any error and/or om£351ons’you find 1n the
' teaching- learning system. - ~

T e, _Sha;g_zour modification with the primary author "and with
other teachers involved im modifying the teaching-
learning system.
3. Continue to improve your teaching- learning system and shdrn thes
o 1mprovements with your colleagues. o S )

N + .

K The responsibilitiés of a community college teacher are imnenqe If
teaching can be defined as an activity which causes students to Jearn ope might
suggest thay if students do not learn it 1is- difficult to assert. that te: whing
has occurred. Qur challenge is quite clear that we need to arrange our. teach<
ing so that our students achieve the expected course outcomes in-spite cf
their individual differences and not because of their individual ditfereices,.s
if Benjamin S. Bloom's statement that...''Most students (perhaps over=uo per(tn')
can master what we have to teach them... 'is valid (and most of u. .believe *hat

1t 1s)'then our-task is before us, we need to work together to determire whdt
e mean UY mastery and to search for the methods and materials wvhich Wlll
enable the largest proportion of our students to attain such mastery.

Walter E. Hunter 1} .
! Institute Director P
P t.
*
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) 'Uur group has’ defﬂned an instructiomal- system
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Y hs

_ R ‘ .
; . .
. S . ]
. - )
. N X4
. . o . oo . U . . . St

¥ . ’ . - ° : .
' . o - . - . - ‘ ) . .
.. . d . . LD . . P

. . - . oo
' . . P - . . L
8 . :

.: DISSEMINATION OF INSTRUCTIONAL.SYSTEMS n . ’ S
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he'distrzbution uf a phv51ca1 or intellectual product to a user,.
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"0i materials and exp fliences which in
cb]erL1»es when the hqterials are’ use

- t}—
r

"Tc us the key to useful and usaule materijls is Hnw well thev work with

students. in the Classroom with thei instr\ ctor on 1nstructional team.‘ Ap%lied

-

WHAT DO YOU ME, uiBY TESTED?

do acHieve stated ogjectiveSrat state‘ c:iterion levels, using well ‘defined

"~ measures.. There are few ' galldated programs.” (We feel that most al '
’ df the progréms at this institute .are validated——Tom, . you will have tp \
use your judgement hére.) - » , . o SOl :

2. .Fleld Tested/Model - data is available,.usually from more than one trvout
that the materialg seem. to~work when used as designed. Student .test' data
,indicates that mqst students achieve objectives, i.e., the materials work
with a rnnge "of, student backgrourtds and capabilities. ’ o e

ungertain., Anecdotal evidence by the instrurtor/dewelqper/ students°
indicates that the materials see,\td work, at least 1n part. ~

. o, e e S
THE KEY-TO;DISSEMINATION IS5 USE!. ‘ L'
ThlS institute is a dissemwnation effort.. Five instructional svstems have
been selected Teams of twelve iistructors have been selected to ‘learn. how
to pperate and modify the maLerials and’ procedures of each selected instrucd o
‘tional system to fit their' own schools, students and teaching styles. THE F

KEY IS TO USE THE MATERJALS, OR THOSE PQRTIONS OF THEM, WHICH WILL CONTRIBUTE
SOMETHING TO “THE DEVELOPMENT/QE,IHE’STﬁﬁﬁﬁTS. By ‘this definition, if the

L "materials cannot be .used-upon returning to your institutions nothing has been

disseminated' L o 4 , .

P " . : ) [
. , . .
¥ _ , : A \
0y . . : . . -
R o ) ; .

‘o>

-

3. Pilot/Experimental - confidence in the evaluation data or measures is | }4( i.
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WHAT COMMONLY BLOCKS DISSEMINATION? _
N - /, i .' . i - . »

One of the most critical ocks .i8 simplv~--what dq each of wvou face when vou '

return back to your campuses’ What happens when you begin to usc these ma-

ter 1s without the presence ‘a d* support of  teachers with similar interests?

Wifhout immediate resource to ‘the developergto ask question< or to share -

day-to-day problems? N ) ‘ ' S 2

‘)“

‘A second block you may face is "reluctant learnérs.' Students must also be s
roriemted to different styles of 1eatningc Thev must nerceive immediatelv that
‘they ,Are learning, that they enjoy the Ynew" approach. In short, thev must
feel that there is an immediate pay-off for themselves-in terms of their time
ane effort in usfng the materials compared td whatever kincas of inetructinnal
experiences they have had prevfausly——which might include some diqastrnus .
experlcnces with - instructional systemq. :

\ tbird block you may face is your -perception of vour-own teaching role and

of your profegssional relationship to an instruttinnal qutnm which mav be
structured diflerently content-wiseeand which may requirg a different teachinge
style -than previously. How much will you interfere with "using the svstem s

. designed’" T . B

o

vbyiously, we can continue this delightfu] exercise of citlng all the things
that can block the use- of instructional systems or reduce the value of using
thq materials you are working with--the question vou musts ultimately answer
tg: How well is this combina#jon of Anstructional materials and procedures
working with myself (or the teaghing team) and working for the students? Is
the end result as good or better han some other alternative? Are students

. benefiting because of the materials or the learning processes which are used
by the students? - What are the trade offs with what kinds of advantagses and

disaﬂvan:ages’ Will I use the instructional system again? . . . ' e
—_ L BN -

If the uissemination (use) of the instructi)nal svstem seems to bA working,
why is it working? " Is it just the novelty of the apnrcach——that i$ a good enough
reagon to hse it,.incldentally!” Do I prefer it as a teaching strate?v’ Da

students gpem to prefer it as a learning strategy? . .

- e s

Know.yourself, your stidents and'vour institutiqnal'settiqg1!!!!

. P

A BROADFRMLOOK AT DISSEMINATION, - . ' ' ) .

The use of mdterials by new students, by new teachers in/ ‘different 1nstitud1nnq,
{s one detinition of dissemination. There are others./ One definition of

ssemination was arrived at by a project called TAP-fnatructional Svstems
2 earinghouse which was.set up gs a federjl project in the summer of 1971 and
ps now going into 1its, fﬁird year‘*“ /-

TAP sought to identifw and to assiat’ interested ersons in getting- hold of
‘fresh, innovative instryctional systems. TAP has identified over- 10,000 units

o —

R

< of instructiOn-—there is .a tremendous pool of talent- and creative energy across our -

- L.
) - A . /)
W j
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v,

fair nation which 4« available'toibe tapped for the’ asking: To date we .have
pxepared- descriptive information on about 200 instructional systems and are. .
ud\ertIQIng these materials nationally. Additionally, TAP ‘has established - .
etwork of people and agencies interested in workirg on a local basis with
y(: use of these materials. By identifying these regional sbéurces of help--
—'t411ed,n%'yo e centers--we hope that local teachkers can: find convenient o

asqistance to help them install fresh ideas into their school systems.
- . . . P
" TAPa then, attempts to do three things: . - : o
;] 3T et - [y d PP . * s . . .

1. Identify fresh, creative and iatetesting apprqaches to instruction .
- ‘ and learnipg ‘ - , . .

. N . N 3
p " ! -

;. -
3. Share this information on'.a national basis, and ) ; . ‘

1

» - . K . T -
3. Work with local teachers in using materials aﬁgradaptinﬁ\them\to
their own unique situation. - . o .

) . . ° 3 C T ) ot —
A BASIC Qussnour e . ‘ S (-

- . .. . ,o

Otne -besic question, whetqér you are- speaking of the objectives of this institute
"cr the broad objectives of an organization like TAP, is Instructional Systems
bevelopment: Reinvention or Reqxeli~g? : .
It seems to.us that too much’ time and energy has been’ spent 4n-rejavention,
' We don't have the 1eisure to continue wasting olr time. and, oul’qtudenta stime
in making ‘the same mista? over and really not acc.ompiishing much .more 'tJhan _
d

satisfying our own egos-- those, of our adminlstrators. e

» . - i

Teachers have been notorious plagiaristst In faet, some of the best teachers

I 'know are out-and-out’ thieygs of good ideas. We think that--the congervationists

idea of recycling is a good one tpb push--let’s build on the ideas and the work

of. others. Let's. save our c:eative energy ‘and time for going further,.for-

adapting materials to serve specific types of students, to-epend out time uorking
" with -students and to help our students get the greatest pav-off ?ossible from .

the inveetment they make in our courses and our  schools. .

. ' ‘ ' ' S Floyd Urback

o
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CONSORTIA AND THE AMERICAN COMMUNITY JUNIOR COLLEGEA-
' SR DA < e
S .- INTRODUCTION , ? :

.

In 'attempting to préseat both the background and current status ot the conipr- -5
tia movemént in American higher education, I have divided my 3aper into“these. -
three—general parts: (1) definition and major characteristics, (2) hfstory,
scope, and need, and (3) variety and impact. . A '

.. v

» ' DEFINITION AND MAJOR CHARACTERISTICS
)

T ) Definition

| -

Contemporary inter nstitutional mooperatfve undertakings are known as consortia.
Consortia take many forms and émbrace a variety of arrangements, agreements
and contracts in sfch a way as to enlarge upon_ the educational opportunities
and programs that the inatitutions offer individuallv, severallv, and jointly.
The definition of consortium as used herein is so new that the closest Webster s
dictionar'y comes to defining it 1s.". (1) . ‘

' .

- More particularly my definition of a formal consortium is one that méets the
following critnria. _ . '

r : .
1)  a voluntarg formal organization, . (
2) multi-lateral membetrship -- that is, three or more member- institutions,

35 multi-programs- and/or projects,

4) programs and/or projects: administered by at least one full-time
A professional and -

59 required annual contribution or other tangible ¥vidence of long-
.~ ‘teim commitment of member'institutions’ "
education t« help Qrovide a vehicular structure for bringing bout*dnnovation
and - change. . T .

-,

My rationale for limiting my remarks to formal consortia is that if anv
consortium or group of consortia in the nation today are effective in meeting
and quite possibly resolving certain educational prohlems on the regional,
state, and/or national scene, it might very well be one or more of these
highly organized consortia. - >

o

. v

*Remarks presented at the Insti;ute for Implementinp a ﬂvstems Approach -to )
lnstruct}on Wighin Community Colleges With High Minoritv"EnrollmentsL ‘Sponsored
by the League for Innovation in the Community College, at the University of ‘
Colocrado ConTerence Center, Boulder, kqdnesdav-morning, 15 August 1973.

. c e
B - - v
- .
— -



\ B
By referring only to these formal consortia, I am purposefitllv nct considering -
the hundreds of colleges which are participating in inforral bl lateral cooper-
atiye agreements--important though these are, In addition, I feel it béwond
the putposes 6f our discussion here today to be concerned with consortia that

;- have been organized through legislative action and*executive mandate Neither, . ~

>

1 think, afe we interest@d in interinstitutional ppogramq that deal with " v

"‘athie*lcS'ldLbate” music or similar activities, Also T shall not talk about

. the aignLL#cant accomplishmentq of such regional planning groups as the New
S hagdaand Board‘Uf'H1gher Education, Southern Regional Education Board, and

the vestern lnteretate Commiqbion for Higher Education.

> \
-

(ither types of consortia\that may be mentioned onlv in pass ng are those’ that
are those thht are institutional based such as the American Association of .
Janior Colleges; those organizations and societies that strive to further
narticular adademic diecipllnes like the American Historical Associaticn;

and indiv:dually based/groups such as ‘the gmerican Association for Higher.
Ameation and the American Associatiod)’fﬁniversitv Professora o , -

- Vo . . . I S -

\ Major Characteristics* _ ) :
- -

;Probably the most important quality tHat characterizes formal consortia is

N

. Althbugh a diversifiedQMmmership may be typical of a consortium, it appear%

" in scope. v f ‘e “. .

_anq;focus of the consortium. Thene are “formal consortia that’ consist of

,development in the movemen\t has been conserting- among groups of communitv o

“Wlhe voluntary type leadership which organized and administérs the" individual

consortium. This, T think, provided 4n example whereby the educator-adminis-

,t'ator recognizes -a problem ot challenge and qeeks to find onportUnitieq and

G nlutlons by fonsortlng . L oot N . .

Geoaraphical boundariES of conéortia, ds a ruyle, have been poimarilv local or .
reglonal However, with the current.means of transportatﬁén and especially . »
~onmu11cat10n, more and more consorfia are®ecoming natidhal and internatiornal

| eV L Te

N -

a Y

that the basic rationale for membership is based primarilv on the purposes

rela;ed colleges. Most [formal consortia, howEﬁE?T‘have an unrestricted ",
membership that may include state universities, ‘¢olleges for men and women,l
professional schools, Jun%:r colleges and techpical'institutes. A recent

particular kinds_.of COIDEfeS such as state universities, end private church-

junior col eges, the Leagu for Innovation in the Communitv Collége 1nd GT
- 70 being xampleq of thi phenomenon. T e :

Control is generally by.a c&vncil or board af directors composed of member

'Lollege president’s and other\representatives of the partdicipating instltutfons.

the delegation of administraﬂive tasks, in several inetances, haq been made

N o 7

- .o . e

-

*The writer 1s] indebted to George F. Donovan and his book entLtLed" College LG
and Universit Interlnatitutio¥a1 Cooperation, (Washington, D. C..’ The = '
Catholic Universitv of America‘?ress, 1965), for ideas 1ncluded {n this section, ==
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--The financial support of consortia over the vears has been and continues to
"be funded primarily by member colleges through 'subscription for services or.

11
- Y

to other <nstit.tional groups such as denns, librarfans, heads of dennrtnnntt
and faculty members, ’

’ ' T

The Loordlnation of the programs, projcfts, and otE:r activit1ts is usualty

put into a central ‘office -- ideally located Off anv of the member campuses --

headed by an executiye director who often is a rull time appointee,

¢

(29

The_ péhition of executive director is crucial to the success ox a consartium.
The executive d{irector should be the, real leader of the tonqcrtjum and to bhe
successful he should combine the positive® qualities of a collége ureslanr
and dean. But if he is the usual "president type” he will have his ditxi—
culties in relating to and-workjyng with faculty and #f he is’ tho usual "dean
type he:.will have problems in promotional matrers gnd in Fund raising. | The
executive director should be/ﬁ/ r

president) %and should be: mble to suggest policv to the boa¥d and alsn be
able to carry out the policies Qf the board. Woreover, a director must
exercise the role of change agent in education and thus must have widesnreaw
knowledge of innovative and experimental efforts in colleges and universitie
across the country as well as an understanding of- the decision-making nrocess

A B

at each member inqtitution B ' ) *

v - -

other required annual contribution. Although congsortid receive grants from -
various offices of the federal government and foundaticns and other pxh‘f
and private agencies, it _is a mistake to deppnz on such-sources annui-ilv ter
basic operational expenses~ It is estimated that no more theon approx! fmatel
fifteen percent (15%) of all. consortia incbme is received from gramts or 1
contracts. - | : ) ' <.

»
. - f . '

Ve

':The programs and pnojects of consortia that are limited, specific, wel r‘!('incd

(,\:gj‘carry through particular programs and pr01ects in which the Darticipan's

Q

clearly understood and have built-in evaluative devices appecar te be preferre.d
over more gerieral activities. Although at first, attempts may be made ty

cooperate in many ways among members, the most sutcessful practice 1s-to salect

e qualified to implemefit. - ] - ; . . H

Ry
”
..

A constant search for information and methods to incronse commﬂhlcatjon bctwe‘z
and among mLmbers highlight the on-going activities of consortla These

attempts are(ﬁac1litated (h;;jfh such means as making survevs, writing rengrts,

planning proposals, conduct¥qg workshops: and 1nstitutes,rand di>3em1natin*
newsletters - : -

»

Probably the\most important characteri8c1s needed in a consortinm is thar it
be flexible a seek to serve a regeneratlve purpose rathnr,than atcemnt ing *

to replace one ore member colleges Thus, 1 v udpement, a conqorr‘nm
ges, n i

should be an organization that serves only‘?s a/ca'alvqt for educational ‘charge

and institutional growth. e

P

HISTORY, SCOPE; AND NEED . -

1d in as high esteem as a board rember {(cnllagpe -

. . . . 'y N / S .
Cooperatisn among groups.and colleges i&m’rt new.(2) There-has been cooneratidn
in higher education in an experimental limited way for .mmore than two milienia,

oy, . T, 2

. .

L . R,

RIC

7 o H
i e R :

- . ’ e

(3)
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. . . . . .
although the firet formal consortium-+in the sense which thesg are now defined--

appears Lo be.The Claremont‘tolleges in 1925. However,; the recent rapid growth

" ot institutions has raised interinstitutional cooperation for the first time

to the level of a new educationdal dimemsidén. (4) Thus, rather than colleges
in*a consdrtium losing their identities, &n organizatlonal coqfiguration is
added whereby member colieges retain their diverse philosophies and goals.and
still are able to benefit from the diversity prov1ded hv consor*ium tvpe
relaticnships - . . .

The history cf the consortia movement in American higher education is replete
with statements as to the desirability of cooperative relationships between
and smong colleges and universities. As‘'early 55,1934 Dantel Sanford in .
writﬂng the first study onm interinstitutional agreements, noted that -
P . .
. it has been -seen that in the interest of greater economy
and more adequate provision duplication must be avoided = 7 ‘e
. and there must be differentiation through allocation of
particular endeavor to different\institutions. This *
necessity has led to integration and]toordination (5)
In his comprehensive study- Sanford identified 117 colleges engaged 4in 50
‘dhnsortia--25 of which were multi- lateral (69

Lvman Glenny has written thad >T . \ - o L e

7 prior to 1945 the lack ‘of system an;\rationalltv of organization
- -in.higher edu%htlbn stamped the develppment of colleges and
universitiésin most states. Each {%1lege) had its own lay board
of trustees, each pursued goals,restahlished programs, and sought
students ‘with little or no regard for what other: institurions,
: distant or near, were doing.(?) . - | .

»

~

N -
. - - ‘\

The Educational ?olicnes Cpmmission pointed out over ten vears ago that through

- most of American- history, eolleges have been faced with tdasks of recruiting

"students, finding necessary funds, building’ the essentials of a plant, and
struggling not bnly. to justify the hopes of founders but ‘@ven to extst.(8)
It would seem, however, that important: differences are now present and that

“the need for competition has diminished. ,The proBilems of colleges and .

universities today are ‘more nearly problems of all higher education than,
of, individual ‘institutions. The tasks ‘of today, it would seem, are tasks
common to all institutions, \and the needs are not only. for expansion, but
also fgr efficiency, planning, cooperation, and coordination. (9) The
Educat nal ,Policies Commission.further stated that

5 ﬁ&c: in p esent experfhents and trends looking toward ,coordination
‘*  lie some of the best hopes of both expanding and improving

~American higher education. 10y . e~ R

» A . +

decade.(11) This trend suggests to me that there are new attitudes among - °

"fnstitutions“of higher education and the prevailing thbught appears to be . :
“more: conducive towards merging‘more“efforts"and‘programs., The fact that those

- TR ) . ’ e
2, L : . v :

3

[

A

: John Jamrich writes that there has been anlupsurge'in the effort towa;d\cooﬁe-\\\;;\

> ration among numerous groups of collegess and universities duying the past

—~—
-



of us here are partic1pating in a discussion on consortia underscores the
rising intereqt in consorting. .
Raymond Moore wrote in 1967 that the cooperative movement i3 just .now deyélon-
*4ng.(12) In his study, A Guide to Higher.[ducation Consortiums: 1965-66)
. Moore lists 1,017 existing coneortia, 245 planned, and-34 discontinued.
One=~third (344) of the existing consortia are formal or multi-lateral. ’(13)
This 1ia an- almost unbelievable increase from the 25 formal consortia listed ‘
“by Sanfofd in 1334. Moore goes on to say that the figure is unquestionablv
conser ative and that there may well be a thousand more formal and informal
consortia. ‘He thinks that there may be many more because American colleges
and/universities showed n average awareness of onlv about 30 percent of their
cobperative arrangements, evén though 91 percent of them responded to the
study. In:fact, if bilateral consortia gre excluded”‘the awareness auotient
drops to about 20 percent, since that*1$ the percentage of scheools involved
in multiélaterdi'consortia‘that actually reported.those mechanisms, (14)‘
. . . ’

‘Sister Mary Delores, Salerno.reported on patterns of interinstituaitional coope-

, ration in 1966 and listed several factors that may be attributed to the
phenomenal growth in interinstitutional coopetration: first, there is pre-
valent in the world today a more widespread acceptance of the value of inter- -
depenqpnce as well as self-suff4ciency. .Secdond; examples of successful joint
business and educational enterprises are creating interest {n these endeavors

,with the desire to -emulate them. Third, ’educators recalize that the survival
of many small "institutions is at stake. Fourth, adninistrators are seeking
through cooperation to expand their edugational offerings and services more

. economically, efficiently, and effectively. FiftQ, the state, yith fits  °
master plan for higher education; often ignores some existing and vell-es-
tablished colleges and universities and thus- subtly| compels administrators of
these institutions to explore every possible-means to Achieve their goals.

To thése might be added a sixth factor®-the p0551b19 availabilitv of founda-
tion grants for forward looking cooperative programs (15) . i
» . Lot

< Elmer West writes that the time is past when we must present a ratgonale.for
interinstitutional cooperatien. He savs that we are now thoroughlv acquainted
with the problems of higher education and one ‘method of solving .them 1is through

N

.

o

-]

Ernest Boyer has written, ”owever, that the hand realitv A
. /o/ ‘. B
! v

- “ is we are still Qery much in the dark about this thing called
"7 " partnership in education. - There is. much confusion, and Tittle- »
interest about the basic question of 1ust how interinstitutional
" ) -arrangements in higher education,reaily can be made to work. We
C have a wvague ideathat; for educational reasons, we should work.
together'andithat, for'pbiitical reasons, we must work together:{17)?

~

L2

. "Although ThOmaqucCoﬁnell'had long been an gdvocate of voluntary cooperation

; ‘as an overall change agent in the fié€ld of pigher- education, in 1964 he

came to the -contlusion. that purely volunta y methods are almpst, certain to

be ineffective in tHe long runibecause' o .

\ n - o . et { . S Al _“",‘:-g ‘ e ’,’

3
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first of all, they are unlikelv to produce the continuing

and impartial planning 'on which a comprehensivg and

diversified system of bigher edgcation ‘must be builit? )
Second, they are unlikely to produce the efficient allocation

of resources for cducational expenditures and capital outlav -
that an 1dequately financed svstém of“higher education reauires: (18) 4

Tne Edu$ ational Policies Commission takgs the opposite point of view bv
stating "that .

. Zluntary cooperation may sustain the American svstem pf
varied sources of control for/collegas'and universities. With
,the~rap1d risc of coordinating agencies-among public. i{ngtitutions
rooted in the finangial responsihilitv of political units toward
them, it 1is highlv zpportantlto strengtheh the- programs. of volun-
tary c00peration invelving both public and private institutions
of higher education. (19)

Althcugh the maz}}; of formal ,agreements between and among institutions of
higher educatio ,ig obviously on the increase, there does not at present

.. svem t¢ be agreement among educational leaders as to the tonsartium's reason
for being arnd efficacy in reaching their united goals. .

, _
West refers to this point by mentioning that problems arise from the fact

. that too much is expeécted too sdon of cooperation and that {t takes time--

* . lots of time, patient perseverence, some stubborness, meetings and meetings
. .and meetings--Dyt the potential payoff is substantial,(20) v
. . A v

VARIETY AND IMPACT

Vériety - . . ‘

- -

0f the 344 multi-lat 1 formal nonsonfi;>in the 'godutry today, each can be ‘
said to be distinctively different either in terms of membership, organizational
and and administrative pXNterns, and/or focus/ Merton Ertell(21) has listed
illustrations of cooperative relationships that provide program enrichment
for both students'and faculty, economy of operation in administrative and

¢ " fiscal affairs, enhanced service to the community and cultural instituticns,

' and other advantages which will assist in;achieving ncre effective utilization

of available resources. ] .

Ty

Among formal consortia on: may find both centralized and decentralized staffs
and organizational frameworks; a multiplicity of acadepic proprams in almost

all areas.and on all lévels from students and facultv to administrators and
trustees; administsative relationships dealing with nlanning and development;
and all supported by either contributions, subscriptions, services, and/or - e’
g:ants._, - . " .

Particular illustrations‘of different kinds of consortia are as follows: an
example of the smallest-formal comnsortium in terms of member institutiong--
three to be exact--is the Associated Colleges of Oregon and one of the largest '
is the Regional Council for International Education (Pittsburgh, Pennsvlvania)
with thirty-four members. Having the largest number ¢f students is probably
the Committee on Institutional Cooperation——the Jig Ten and the Universitv
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of Chicapgo--with over threé_hundrud.;honqnnd ﬁtudonrq.

Probably the most well-kno consartium is the Union for Research and Fx-
berimentation in {ligher Education in Yellow Springs, Ohio. The Union conducts
workshops, projects, field centéfs, faculty and student exchanges,, and was
instrumental in initially planning and sponsoring a new national. journal of
reform, Change magazine, with¥® supporting grant from the ESSO Foundation.

As mentioned earlier in the paper a recent develonment in the cofsortia
movement is the consorting between and among community colleges. Manv con-
sortia across the countrv include in their diverse memherships cormunitv
colleges, private and church-related junior colleges, and technical® institutes.
Only recently, however, have community colleges as a group begun to coonerate

and cnordlnatc activities among themselves. < .

~ -
1

It appears that an jdea for this consorting grew out ?f two national meetings
on the®cd f college. The first was an Invitagional National Seminar on

..the Experimental Junior College held at Palo Alto (Februarv 23-26, 19€7),

sponsored bv the UCLA. Junior College Leadership Propram and Science Research
Associates, Inc., and the second was a National Conference ‘or The Fxnerimental

Junior College held at tCtA (July 10-12, 1967) . \
) 7

.
-

At the LCLA conterence, Samuel Sava, Director of Prnfeqsion11 cervwceq,
Charles F. Kettering Foundatxod’ suggeqted that "the time is right to orpanize

"and establish a nationwide system of exd§\imenta]ﬁjunior colleges.'(22)

As a result of these two meetings, several ‘people who ‘attended them have since”
become the leaders of at least four of the first communitv ‘coalleee consortia-—-

twa of. uhlch,are represented in our session here todav. Notewovthv ton, is

the Tact that all of these new consog}ia focus on innovation, exggzépentatjnﬂ,
and evaluation in attempting to bring about educational change and Improvement.
| t Iﬁpact Co ‘ / :

in terms of numberq he consortia movement is expanding rabidlv and a preat
many colleges are now coordinating their efforts in varioys coonerative pro-!
grams. projects, and activities. 'However, the extent to %hich colleges are -
fultilling the ultimate consortium_ideal of’ interdependenpe is less obvdoué:
Interd nenden‘e as used herein means that there-is a wel —nlanned allccaticn
of rcqwonsibilitics in particular areas and projocts, the results of which mav
be success in bringing- ‘sbout educational change and imp ovemeiﬂg_éﬂg\fhub

exerting an impact. s

e

‘Any impact that a consortium has #n its members begins’whenJ"show7nntho?1"
sessions are over, various "dreaf bombs" ‘aresretected, and dommon ground
attempts may make is based on whag happens on the campuses and not 1in, the
central office. -Also possible impact will not be judged by the executive
dirvctor nor will he do all of the Work. The aetion begins and.ends on the
campuses. Ideas and initiatdve should come from studenfs and facultv and-
decisions, should come from bbard members (college presidents) who alone
spggk for their institutions to the consortium.

.
»

’ : . “
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Any:succes’s enjoved by a consortium should be measured in jterms of {its impact
on the students, facult$, and administration. Are more students succeeding
in our colleges? Are fewer dropping out? Do the teachers know more aboq(f

' lvaming and how it fits into the instructional process and are students
learning more relevant knowledge that will help them. to cope with societv's .
problems? . It mav well be that new interpretations of the imnact of consortcia,
an LullegEH will lead us to realize that we have relied too long on individual
autonomy.

.

Although'most consortia to date are on the-graduate level and deal nrimarilv

-with interchanges of students, faculty, and facjilities,(23) consorting is here
to stav .and to increase in numbers on adl leve¥s--especiallv in the communitv
junior college.

On a final note it may Ek observed that 708.collepeq and universities which
sont evaluative respons€s to Raymond Moore in_his 1965 study, the vast majoritv

° -3

viewed their onbortia Ldvcrablv-~in the language of the nuestinﬂnaire, Yves"

. 52.1 percent and "verv much so" 41.9 percent, producing a total.of 94 percent(24)--
" rhus making the consortium a verv viable entityv in American higher cducation's
tuture. : .
{ _ ) e
Richard D. Howe .
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INSTRUCTTONAL HYST!M FOR GUENERAL CHEMISTRY -

INTRODUCTION

/ N . ’
A systen for the instruction of general chemistry, especially for Zutotutorial
instfuction, independent study programs or for 'instructors using the Keller ~
plan. The system is designed for classes~that have a wide heterogeneitv of

student interests and abllities ’ ‘~

«

.

These materials are prepared to help students learn chemistry at their own
pace. With a general agreement that students learn at different rates and bv
different means, the. older traditional locxstep method of instruction is
limited in success. Learning is an individual task and instruction-should
obviously be designed to paximize individuality. To encourage this, thé
audio-tutorial techniquﬂaﬁas been included'as one string to our bow. The
. Discussions are closely keyed to .the audio tapes which permits students to
read and listen Glmultaneouslv~to the materldls. This enhances. learning
sxnge the student is- app1v1ng two senses: sight and hearing. Students who have
reading probYems find that this approach is of great help to them. Obviouslv,
if a student 1s an excellent reader and learns best from the printed page, it
,*is of 'little meaning to him to insist rhat he also listen- to the audio tare.
Furthel, tettbooks, films and other visual aids, and ldboratorv experiments
_are programmed into the course so that it is a semi-nrogrammed multi—med1a ,
approach to general chemlstrv instructlon. : .

v 4 .
It should he. noted that this system. is, much more than an audio tutorial™ Com
course since no attempt has béen made to be parochial -about .the student?s use
of the magnetlc taped material. We - have regarded the audio. tape as onlv one
means - to asqiqt in the student's learniﬁg. Basieallv, how the student learns

- best is qomething we are'not yet able to define closelv. We do, however, feel
‘that the student shpuld be exposed to many different sourceﬁffor'learnlng and

) we insist that he use those regources from which he léarns most efficiently,

L whether they be written materials, audio or visual materials, laboratorv exneﬁi—
' mentation, "buddies", classmates or teachers,: or the wide world Further, wei

v the Student Response Book

\ S, . . . .- .

\ This individualized instruction_alloWs the student to grow in cénfidence and

o tndependence 4nd teaches" him that with the ﬁeln of clearly thought-out objectives,

,- he has the knowledge and resources to learn withouf necessarily being in a formal
- classroom. = L. // ' ’

- o ¥ ) : ?

,A key point to our system is the g}equent feedback that is tailored into the
‘course. By frequent feedback the student scon uncovers thase points that ‘are
causing him difficulcy and he is ther in a position to.do remedial work before

. he proceeds: tp a point of no return.  The instructor is also able to pinpoint

. the student'sydifficulty more readily and thus prescribe alternate learning

’ materials. This is in sharp contrast to giving one aquiz in a three week period
and then .attempting to helpla student who is having ,problems. Here the instructor
is frequently overwhelmed because he’is unable to know where to-start effectiva -

;;~;;___£Jnedial work

; “ . . . \
TN . N

° X . . .. . [
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Dl%CP 570NS ON GENERAL CHEMISTRY & STUDENT RESPONSE BONK

The Discussions are written in a clear, concise yet, interesting form, divided
into 22 Units which reauire-from one to two week s work, depending on the

subject natter. The Units are as follows: .
UNIT o, ' ; " SUBJECT
1 _ﬂatter, Measurement & Energy XII Reaction Rates & Chemical Eauflibria
Il Charge Flow & Subatomic Particles XIII Chemical Thermodvnamics ’
I11 Atomic Structure « XIV Electrochemigtrv _
IV - Periodic.Table & Periodicity XV Acids,Bases Ionic Equilibria
% Chemjical Bduding : XVI The Metals '
VI Nomeficlature & Equations : XVII Noble Gases & the Halogenq
Vil Calculatinons & Atomic Masses XVIII Boron, Carbon & Silicon
é}dl Properties uf Gases X1X Nitrozen & Group Y-A Elements
ix The Solid State . . XX ' Oxvgen & Gyoun VI-A Elements.
X o . The Liquid state XX1 Nuclear Chemistry
X1 Solutions XXI1I StereochemistrY & Organic Chemistrv

¢

-

The Units are weld balanced between theoretical and des¢riptive chemistrv., A
shift back to more emphasis on desceiptive chemistrv was felt desirahle after
it was observed that® students could write atomic structures of chlorine gas
vet were completelv in the dark comcerning any of the.physical or chemical
DQ%perties of this importnnt element, not to mention commercial uses. :

" S¢udents use the D1stuss;gns and Student Respon e Book together as thev studv.

To aid in "teedback", the student is. rrequently reaquested ir. the Diccussions
to ‘carrv.out some dvert .response, such as ansSwer questicns, do calculations,
read supplementary material, vi a film loop, or do a lahoratorv exwerfment.
These responses are detailed in the Student Response Book. -The student can
-later check his understanding by referring to the Answkr Sheet for that Unit.
All the Exercises have answers available to the student. In essence, the SRB
functions as a study guide as well as a laboratory manual. One or more '.>
experiments are incorporated in the first 15 Units. Normallv, a brief quali-
tative analysis scheme is done during the last 8 weeks of the second semester
while descriptive chemistry is being studies. Here we have used inexpensive
paperbacks or modular experiments (Rranz and Malm, Freeman Co.) for laboratory
instructions. If'qualitativépsnalysis‘1s“not desired, modular experiments on
descriptive chemistry are available from several publishers, usuallv at 25
cents per copy. ’

Unlike normal study guides ﬁsed with a textbook, the SRB is an integral part '

of the "textbook" (Discussions) and leads the student through a svstematic
series of responses which am;plify and clarify the topics being discussed. This
leads to more effective learning than attempting to.master a large volume of

' material and subsequentiy attempting to do homework problems.

The SRB begins each unit- with a bibliography'of Resource Material listing re-
presentative textbooks, programmed materials, and Instructional film loops or
filmstrips ‘available. We normally keep these reference materials cither in
the Library in the Chemistry Departmerit or in the Resnurce Learninp Center

of the College.

RS}
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A sbt ot educational objectives, written 1n behavioral Lerms, Ls next given
which informs the student of the minimum expected of him as a result of studving
that unit. All quizzes: are based on these objectives to insure that the student
. uses them ag he studies\th unit. 'The remainder of the Unit consists of
Figures, Tables, Diagr rams, Exercises and Problems, and one or more laboratorv

experiments, as previously discussed. .The Exercises-are printed in open
format so that the student may do his work directly in the SRB.

Since the System is d;vgded into/Units, students neéd only carrv the current
Unit with them; a convenience students apprec1ate considering the bulk and
weight of many modern textbooks. 8 * \ » S
q ( . " . ) - l‘.\ .
TAPESCRIPTS, VISUAL AID SHEETS AND AUDIO TAPES S

i
!

Tapescripts are availﬁble for all 22 Units. These areﬁprov1ded so ‘that the °

instructor may prepare the audio tapes in his own voice, one .that his students
"~ associate with the course Psvchologlcaily, learning appears more effective

if the person whose voice is recorded is known and respected by the students,

since an informalitv and closeness is. penerated Further, the tapeqcripts

may readilv be edited.bv - -the recorder to include items of local color, humor,

music, or other sidelights which lend to interest and enthusiasm; at the local

college level, _ e g S i '

.

The basis for the tapescripts is the. Discussions on General Phemlstrv These
have beer carefully edited to remove equations, formulae and other sections
which are difficult to follow on ‘the audio tape. On a separaté printed nage,
_called the Visual Aid Sheet, the equations, etc. are enumerated for weadv
reference. The tapescript directs the listener to these printed portions and
s0 greatly fac111tates the comprehension during the time the jaudio tapc is
used. By usinv a visual" Aid sheet, the student also saves considerable time
 since it minimizes thé number of times the. tape player is stopned and reversed
to repeat poxtions that were missed on the\fi;st playing / .
' i - ," . <
The comblndtion tapescrip@ and visual aid éheet makes learning from an audio
tape exceptionally-easy, particularly since the tape 1is div1ded into small’ .
portions to permit student response. For example, the student is seated &t
the“learning station which contains a tape player with tHe Unit under studv.
He has brought with him the Discussions and|Student Reqnonse Book. The Dix~¢u
cussions are read as he listens to the.audld tape which emphasizes the roints
necéssary and at the same time gives the stu ent the proner pronuncintxnn of
.the scientific words,used After a short 11 tening period, seldom iongerps -
than five minutes, the voice on the tape requests that. the-student do ah .
‘exercige, study d diagram, work a problem, eté. and states‘"now turn off the
tape and do e . This is followed by an 8-second tone signal to in-
- form -the student of the change in activity. The purpose 0f this break in ac-
tivity is.to permit the student to see for himself whether he has learntd
that portion of the Unit and to avoid the monotonvy of listening for ]ong
pceriods of time. We have found %that the student's attention can readilv flag
‘i£ the listcning period is - long., With the. CUrrent';vstem we are able’ to main-,-_ |
tain high attention levels because the dtudent's activities are freauently
)varied The combination of being able to read thé portion and at the same time’
_ bear it is an unusually effective procedure, parbicularly for those students"
" who have reading difficulties. / i

\

f . - . “:
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- An alternate use of the Tapescripts -audio tape is to use a textbook along
with the audio tape and the Student Pesponse Book. Here the ti#ne presents the
‘material In a different form and the Student Response Book acts as a studv
guide and Laboratory l!anual. This is particularly well adanted for pure
audio-tutorial Lnstructlon. Again, the "semi- nrogranwed' aspects of the
‘tape with a systems.approach to give feedback to the student enhances the
learnlng : . _ . : : \\\\

. ~ ADVANTAGES § EVALUATION OF THE SYSZEM . ' iy

) T~
T Our evaluation of the Systen has proven that it *i's much Guperior to traditlonal
lockstep lecture-laboratory instruction.. Répeaﬂﬁd surveys have shown that
students prefer this means of 1nstrubtlon by_a large majoritv. Creater in- .

+terest in chemistrvy and qcience has resultéd based on the number of studentsl

who now are 1nterebted in mu1or1ng in some field of chemistrv or biochemiskry

"Oul results, as demonstrated by. grades achleved based on evaluatlon, performance
‘on‘educational objectives and not on a probabillty curve, have raised our
A and B level to about 50% and, at the same time, lowered the D and F level
to less than 20% Previously, using traditional lecture-laboratory, ipstruct10n
with the'same teacher, we*obtained @bout 35% A's .and"B's alongemith 357 N's
.and T's. These figures are based orn.the .number pof studentsy comnlet{ng the
- course, omitting those who dropped ‘the su@iect | Using ttaditional instruction,
“about 30-9%% dropped the course for various ressons. Currentilv,,using the .
‘Instructional System, we experience 15-20% of the entire class that withdraws
for all reasons, We are: cpnv1nced thaf‘students VElOD more, interest in.
chemistrv and achleve greatef learning through the svstems a proach.
\ . 1

5 v o

Our results stem from classes ‘over a four—year per;od and are suff101entlv 4
repfodutrble to_;onvince us of the value of iﬁdiuidualized instruction,

a0 T T T e e

Mor subJecﬂiverﬂ our studeﬁfﬁ have responded the,following on. evaluations
that are given every semesterﬂu ' : R PR
-l;'-Theyibecome 1nterested in’ chemlstrv and/dr science generallv because

‘ they could achieve despite poor high school chemistry or- science gradesa"

' °o- ": . [ - o
2. They-overwhelmzngly prefer to work at their own. time ‘and when_thev I
desire.”  This assists in allowing more freedom to take part—“lme emplov- :

- ment.’ About 854 of our students are engaged in suéh\aitivities.~~

3. 1They find that learning can take pIlace outside the formal classroom or
_ laboratory. and thdt they become , knowledgable arid capable of using many
modes for learning beyond the traditional textbook I A RN
# 4. They freouently ask if. this System of instruction is open to them:ip
moreﬁadvanced ,courses or. at otheﬁ colLeges. . .

From the instructor 8 point of view, the following advantages are observed'

-

? - o . L . LB
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50-midute session per week, called a "Seminar™ dtring which we meet

21

L .. ? ) - '

At least 50-757 of ''lecture' time becomes available tn do supplementarv
.activities. For example, one semester a series of lectures was given -
on the chemistry of drugs. Currently, a new setieg of talks, styessing
the chemistry involved, concerned student's interest ir. ecological .
problems. Such lectures, which can ‘only be considered if alternate

avenues are open to the student to obtain the necessary subject matter,

"are highly motivational and are ong of the reasons for an upswing in

student‘qhinterest in chemistry. All experienced teachers recognize
the need for well motivated students to achieve learning.

~

3

More time is available to th& instructor to work with students indi-
vidually or with small groups of students. At meramec we use one-

small groups of students te discuss the current Unit.

The higher skills.of thé.instructbr come. into play mdfe fieauéntly

3.
. usipg.the_system since he, does not have .to use valuable time in.piving
: V}ectﬁres? which can be much better handled t)frough the use of the .
; : System. This provides time for supplementayf¥ talks, demonstrations,
dcggiopment of examinatfbn questlopgs and iffprovement of the System.
PR f.astly, teaching by using the Ingtructional System beconies more chal-
lenging and far less routine. ItMputs the fun back into teachingﬁ
‘Rudalph L. Heider ' .
ktL S Meramec College. .
\\ . ‘
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" ACTIVITIES OF THE CHEMISTRY GROUP

- Eleven chemistry instructors from varioud Sections ¢f the countrv particinated

in the two-week program. Morning sessions were emploved. to describe the
instructional system for general chemistry as devised bv Dr. ®. L. Heider.
Participants first acted os stullents to sQudv - via written word and audio

tape - the greater portion of Unit IV on Periodicitv. Later, during suc-

cessive mornings, 30-40 minutes were used -to discuss the follmring kev tonics:

(a) educativnal philosophv pertaining to'the junior college student, (b) con-
struction-of: valid behavioral objectives, (c) development of written matcrials,
exercises and lab work, (d) use of various tvpes of visual aids, (e) making

and using audio taDLS,-(f) evaluation of ohjectives, (g) schedu11nz and ., p
logistiLQ, and (h) the Keller Plan (learning for masterv),

After a thorough indoctrination. to the instructional qutem, nrtictpantq

were requested to consider writigg a unit which might be used for a maximum

of two weeks instructional time. Each participant elected a topic of his -

choice {ne dunlicatioun oc&urred) and was asked to write a unit of in=tructioh

using the irstructional sveétem presented as®a model. . &g

All participants were requggtcd to complete their units, have ther tvped apd
reproduced at their gcolleges. Copies of the completed units were thento

be exchanged with each of the other particpants whose home addresseq had =~ - ° .
previously been dl‘tr1buted % : . >

The modys operandi ' 'seemed to function quite successfullv. Interest on part
of the group.was quite high judging by questions éhq_excelln.t attendance to

. the group sessions.‘

*
.

Two field trips were scheduled. One to the campus ‘to visit the libraries and
chemistry building, and the, second, to vigit- thé’laboratorieq of the National
Bureau of Standards in- Boulder. These were -scheduled at appropriate times - . .
to he}p break the routine of writlng thus offertng welcome relfef from ‘N
diffiéult creatiye work., :

- -

Rudulpﬁ“l.lﬂeigér

.
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ACTIVITIES OQF THE COMMUNICATION SKILLS AROUP

R -
. . ~

Th%.tgo priaciple objectives of the Instjtute were accomplished:

To

»

-Geneiél transferral of an éxisting system to the participants

as to content material, strategies for instruction, and mode
of xnstruct}on, and

Participants to begin develépment of instructional material (
using a(syétems'apptqach to supplement the transferred system
or supplement or replace instruction presently :in existence

at their respective institutions.

support the‘accomplxshment of the fzf!f"hbjectxve, the followzng

1toms were done:

oA

‘1.

&

Each participant .received a complete set of 12 packages of .
individualized and mediated instruction of the materials
developed at Lane Commuhity College under the direction of

the Oregbn State Board of Higher Education’, Teaching Research -
Division, Dr. James Nord, Project Director. !

Each participdnt received an instructor’'s manual and a set
of tapes which covered the operation of the system.

. . : . ‘
Each participant received four evaluations from instructors
now using the system at colleges other than Lane Community
College. These evaluations. lncluded specific sugqestxons for
adaptations and altgrations. -

\ Yoo -\
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’ 4. Each participant received a copy of the Lane Comfunity College

Y ’ matexial as revjised during the summer of 1972. IThis Included &
the student handbook and the pre-system activities of the

student and general mechanics of reqlstratlon, credit hours

and grades,

. A report prepared by Mr. Sam Blackwell of Lane Community
College was also ir.;luded. In this report Mr. Blackwell
explained the modifications made in the material for the 1972
revision. ‘

5. Two of the packages of instruction were done by the participants
with demonstratjon to show the role played by the instructor.

6. FEach of the packaqes of material developed, and the 1972 revi-~
'510ns, by Lane Community College was reviewed in an oral pre-
sentatlon to include a demonstration by a participant.

7.. A shipmént of materials for 25 students was made to each par-
ticipant except Arapahoe Community College which had two
participants and only one shipment was made.

8. Participants, after'exposure'to the system, requested additional
copies of specifie packages té meet their unique needs. These
. have been shipped to them. .

To assist the participants in Brepar1ng their own 1nstruct1ona1 materials
in a Systems concept tpe follow1ng items were done:
¢
_ i }. The .nine step instructicnal system model of the Instructional
.Development Institute of the United States Office of Education
K ® . NsMI was presented to the’ part1c‘oants. L
2. A prescriptive profile was prepared and distributed to each .
student to assist in meeting the diagnosed needs of the student .
i and utilization of the transferred material; what was alyeady
in existence, and what eacH was preparing. :

3. Each participant'had 3 individual conferencess with the cogsultant
ta‘discugghwhat each was developzng and keep the development with-
in a model.” . . .
4. A seminar was held to share the expectation of the Director and
_Assistant Director with the particlpants. Each of the patt1c1pants
then shared what was going to be used from the transferred material
. and what they were developing to be used upon return to their '
- respective institutions. The three participants who chose to work
outeide the group ‘also took part in this activity.

'

/] ' ) .
O

ERIC

Aruitoxt provided by Eic:



25

K . ]

5. A second sem daf/was held on the last morning of the Iastitute
to share participants' progress and/or accomplishments. It
was further 4greed that the” consultant would gather evaluations
and experiendes with all materfalS“ahring the last week of )
November and [share it as«a Christmas newsletter. '

The degree of accomplishnment, is, p}obably related in the main to the degree

of readiness of the participants to accept a systems transfer and to

develop instructional magerial systematicallv. TIf additional time had been
available prior to where jwe started or during the first three morning sessions
to the "how" of systems gnd instruction on the use of models it is probablv

also time that the eventyal participant product and effectiveness and efficiencv
cf transferral would have higher levels of equcted results.

. ! . Tom Kepner - -
- Corvalliq. Oregon

-

-
i




Validation Report on Experimental Use
of tre Lane Commuhity College Communications
Skills Prgject Materials

Y
By v .
Don:Smith )
Communications Arts Instructor

. Alberta Vocational Centre

’ Calgary, Alberta
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As one of those who participated in the Lane Community College
Conununica‘tions Skills Project, I felt t'ﬁ't'. my expei‘iences in us‘ng these
materials in varied learning situations might be useful to pec;ple- involved

in your conference. ' -

. ¢

During the year 1970 - 71, these‘} materials were.u'sed primar’iil\y Witijl
the clommunicartions skills 'stqdegts at i_ane Community College; however, ir;_‘_.’
order to test their ove’rall effectiveness (and te cor-mborate sor 1oné-
standing suspicions that Tom l.Ke;:’aner and I have held about English in-

_ struction) we de’cided”to se the project ma+ erials witi a high schocl
c.ompletionz'class et Lane ’hlgh school dr'hp—uuts aged 11,-;8) which I

L : taydxt a¥

mater alg could be validated against 2 *spread student popu“am my.' Hal g

regular part of the day program at Lane. Used tn;: way, the

I ha_,tnn to add t.hat the tem validation\ 1is not uged here 4in 2 sirictly . .

~ N
[

scientific way. What follows are my unpresseon as teacher oi Er'r'lu,n

1
]
concerned about ways of encourag*ng effectlve communication: by my stude ento
\

Based on my exper’ience.s, I am convinced that the project materials .work ‘at '

least as well as other materials I have “used in like situations and ohat

the methodological design created by Mr. Kepner is the most effestive Qy'le _
» I am familiar with given today's students. | J

To take the second point first, this is not 2 program of individualizad
NS

str’uction. It is a design for personalized inétmctiqn.’ In a t,/p cal

K . clas.sr\fom 51tuat10n, the teacher deals w1th a mythlcal'masf student, Even

the most effectlve teacher is se]dom able’ to develop a 1:1 relatx\ n;hxp
with all persons in the class. ‘This is especml_ly true at the sec’dary
and college levels.. ‘

4 o . T
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Cor qur.ut,ly, a major deszgn feature of the materla_L is that 1t
buys time for the m_—,tr'u(‘tor to ‘deal personally with cach student. Thls
festure was especiall;,r important in our decisionnt'o use the pavkages from
. the prcject w;tn high school drop-outs, as more tradltlonal methods had
- / g .
" obviocusly f ; l_, to hold these people. Tt was our belief that teachers
- _ could m‘r.. J 447 iénough about each tudent. ordlnarlly to ascer’tam what
their leaf:'nmg pmbm’ne ang- style actually were, Our program is des:r.gned
tc 'i"COﬂ!ITlOdatP L‘rls problem in w' st : !{ |
c. *‘,__«,,_. ,;_»“‘. i
i )
T. -I'h'mugh pe*eonal dlagno is dnitially. : .
P L J
' e 2, Thrdugh "the prov:.s:.f‘n for t*'acka t‘lmugh the matenals based on
' personal dlagnoms. . ‘ S
3. Through our insistanc’e that: performance of teminal objectives
\ be the only criterion fo" Ssuccessful completion of each steps
Lo ““hmugh personal diagn051s of pretests, enabl_mg (mldpomt)
'} g} objectwes, and exerc:.ses .
] S ’
1 . 5. Through a design that encourages (at pomt.s even demanas)
o students to seek’ consultation with en instructor. .,
. N 6. Through the abandonment of t:.me frame for completion of the v )
ek © var:.ous segnents of each student's leaining prescrlptlon.
o7 Thmagh ellow:mg thg\instructor (fac:.htator) t.o glter a .
o ’ pre\scnptlon at any point. based on feedback from references. y
There e two ways of abandon:mg a student. Che 15 to allow h:.rﬂ to hide -

K in the a*.onymlty of the classroom. The dther is to put h:.m into a program ’

of :md:w dua]_lzed mst.ruct.ion, dependent on machines and pmgramed material,

L -

‘ze—beehvef—theeeambmfm#,hese—

@

instructlop as pmushment. ‘I‘he A for Alan tape devised by Mr. Kepner g

. 5
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humanized the program from the Lut>et and because of 1 pu:sonal

autobiographical nature, ‘sels the tono for the Uure pmgram. The

high school completlon student esponded Lo th_s tape very favorably ’

-~

(1 have 51nce_ ‘en used other versions of this tape with eqtal success -

-~

in classroom situations.)

My conferences with the studentq further‘convinced thenm that there

tv

was some‘thmg new about this program in that they d”czvercd exactly
what would be expected of them to compiete the course successfully and
[wmy.' The tapes, the conferences, and the packagek were each knpportive

-3

of the. student's efforts all. through the course.’ MOot had compicu«d

their prescriptions by the end of week fivé (of six)-and onl; ne student

(of 26) failed to complete the' program. ” Students ccmmented fa\ruzr 1b1y

about the perSonal and enterta1ning nature of the program, and their
overall progreS° was actualLy superior.to that of tHe vocational sthdents
from the college day program who took this sourse concurenuly oI believe
this to be thq result of thesbjstudents\being mostly bright, tuzncd-oif
young people whp were frustrated in high school by a depersbnai zed
atmosphere. When' they realized that the materials wen:de51gned to help
them personally they responded accordingly For the more handacapped

: students, the Bu51ness letter package furnished a crucidl taste of

f‘:”

AR
suceess_that carried thﬁm thxoughvthe-rest.of their prescripbions.

For the-less severly handicapped the Paragraph package d1d the same. And

-t - [ _

for the m‘ost able students, the Summary, Outline, and Proce['sI Wri‘r mg

]

packages provided instruction in organizing thought in wpit g which:most

had somehow ‘tnissed along the way. . ' - Lx
{

LY G—g‘? -~ —

The genn “of many of the ideas in the program were instructional

1.

materials developed fgﬁ high school mstruction, so it comes as no sur-

[ I
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s .l -prise‘thet‘these materials aﬁdixhetdeliﬁery'system‘were effqﬁilﬁe with

these students.

Y

: S
L

4

Agaln beyond ‘the zegular Vonatlonal education program, it was

1

cn“olled in thd

- even"though‘it ‘was

© s experisnces with

* comparisons.~ Adéitionally, students' comments on the program were in—'

i luldOd to attempt phls progran W+bh a group of’students who were

-

cellege freshman writing program {first tem composition

offered in the spring.) No attempt was made to‘o?ir

-~

l off cliakses originally for comparisons, but rather this instructer's .

ulle& writing courses were to be the basis for such

LN

. - vited, both fonﬂally and informally' Unlike the regular group ot the

‘ e,

L

high school etudenLa, however, norie of' these Lmudents began the buslness"

1 denongtrated no need for thls route for any of these atuaents. -

7

Although many. gollegelstaii\gembegp exprosqea dovot aoout thls

qxperlment I would - have to call it a succesa on the grbdnd ﬂha# students

who comple %d the'

9 v

program were as prof1c1ent An general org%nlzatlonal

.

!
KSklllS as other—sﬁudents in f‘re.,hman co§p051tlon, and my- experlences tell

me that 1t 15 this aspect of college wrltlng that counts most However,

4

there ls an mﬁportant"lntanglble here as well These _student$ chose to

‘ B '—'—'—genem—:gi"—%ﬂdem**he“begiﬁ thrs*late have" ~Low - 3;evei.~tyf conf;uienzre’““'

"+ake the flrst term of comp031t10n 1n ﬁhe sprlng rather than earller.'

. . ‘ In some ‘cases thls was. merely‘a schedgllng problan, buf I haVe found that

<
"h’Jo : \R

1n4.helr wrltlng ablllty. All btudents 50 1dent1f1ed were'unlversal 1n

AN

.thelr pralse for the personallea nature of the program and thelr belng 4

‘able to get* dlrect personal feedback on thelr wrltzng should enable

A

them %o per31st in theae Skllls; To put 1t ancther way, thls program has.

» - M ) . /

:«l £

.

letter path Lbrcugh the materlals becauoe 1n1bva1 dlagnoels (A for Allan) o

L TE , : nh4 o . Lo S
. s . . . PEEECEN
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proved to be supportive of the students who enrcll in it'un a.personal |
a3 well as intellectual basis, regardlecs of their educational lavcl.

\\. .1 Teel it is most useful' for the sort.of student in the high :;a«-!:c)o}.f :
) éompletion cour;se' or vocational p“rv'o'gram, but on the same basis a simi-
L) - .
larly demEed pmgram should work iwith any gmp of s;udent< In °
o

' fact, one of the main advantages that has nwt\w‘én nentloned is that “"ghe

materia}s are supportlve of the teachers as well as “the §stua..,nts. ~ Many

M

i

teachers seem wary of "canned" programs- ac an infringem rit on their /

1

free to draw on hlS pwn teachlng repetoire ‘or even to prv.;-,ztute r'r.lavant,' .

material to suit- mlqﬁ\e\l‘\gc’al situations. (.'I,‘he coniﬁjé:qce,s, which cafi'be -

'conducted on both an ':individ_ual r ad hoc énail routn :l')a's.*'i’s,,'provj,d'e B
' b

. the téachér with an'opportunity' do whap he yas trained. for — £

B

ther than. being restrictive, thlg _

"/'

rd ‘ I
_education . could match’ . \

- &

3. would not want to leave the :impréssion that thqre are iy imab-

: l 155 with this cOmunicatlons sk:.;l.lg program, however. . Pro.bably the

"of the }?uutles and materiala.pmnded._ '

.- taﬁ"m care of in one of two ways'
. ’]‘-‘:'l ‘; - y .
R By 1dent1fyir.g those students leas# lJ.kely to, benefl
. freedom ‘the program provihes a.nd plac:ing them “in a df
T situatlon.t : —
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2

2. B¥ maintaining si:rupulousﬁtténﬁiontq the progre:ss of each
student through meticulously kept c]d‘_nical_r'e’co‘g-ds.‘

On bz_alanc’:ﬁ, this problem is no greater than problems in other more, ==

.
-

traditional programs. The actual rate of attrition is no worse udn thig

cne_ than, in the regular programs offered at the community <o llege. level,
, R b ‘ S ‘ " ) o

Our concern for,this situation is probably the result of our:expectations

for the success of the project. Aithough it would be difficult"to-pmve

: ’ ) N - ’ ' ; 0 : - .
empirically, it is my conviction that even were there some malfngerin‘g 'in-
this pmgrérh there would sLilk be a significant net gain in actual

. N : H
learning and irn the ability to learn among these students, as. compared |\

Lo students in a classroam setting. . S
The. only certain gemeralization to be made about this.,program is
_ . . ) D

that teaching it is damned hard——and rewarding—work:

B




33

¢ ¢ ‘ . FUNDAMENTALS OF MATHEMATICS
: Mitchell College, Statesville, N.C.

Mathematics 101-102 (Fundamentals of Mathematics for Liberal Arts Maijors) is
taught in a laboratorv setting which allows for each student to progress at

~his own rate through the ten units of thp freshman mathematics course. Math

/
Post-Test :and Recycling

101 1g divided into 5 units--sets; logic; finite systomq,'!vqtem: of numbers
(wholé&, 'integers, rational numbers); real numbers. -Math 102 is also divided
into 5 units--graphs, equations and inequalities; numher theorv; ‘ekXoonents,
radicals and scientific notation; introduction to trigonometrv; intrdduction

to inductive proofs. With each unit the student receives a list of in-
structional objectives, a variety of instructional &aterials keved to the
objectives, practice tesg items. Each unit has itsiown criterion test measur-
ing the instructional o*tives. : - ’

Instructional Materials ! *

The instructional materials for the course include instructor made mini-units
(constructed to assist the student in mastering one or two ohjectives); in-
structor prepared tutorial tapes and worksheets (the tanes are informal-similar
to what the instructor douId.say,if she were sitting with the student and ex-
plaining the concept to him in 3 tutorial setting): video-tanes (review of kev
concepts ); rererences to commercially availlable textbooks and workbooks. Some
ot .the tapes also involves manipulation of objects according to the direction

on the tape. - Many objectives have two alternative routes for theéir accorplish-
ment so that if the student fails to master the ohjective on the first trv,

he may attempt another instructional material (rather than going hack through
the same material). This featutre also gives the student some choice in se-
lecting the tvpe of material with which he feels he learns best.

- .
L - >
. B .

Pre-~-Tast i , , T

__._..&.-._

A student oy reading through the objectives may indicate to the instructor

that he feels he already knows material in a partitular unit. He mav take

the criterien test on that unit and pass off on the objectives nlreadv mastered.
lie then studies the material on the objectives he does not know and later re-
quests the criterion test on those items when he feels he is readv.

v

Thcﬁstudcnt contracts with the instructor for a grade of A BkNor C depending
on the number of objectives he masters in éach unit as he preoceeds through

———~————*ht—fﬁur—r44~¥he—obfAcfive%—ﬁre«nested. For cxaaple, in a unit for a C, a

student way nastér the first 15 objectives; for a B, the first 15 plus the
next 5, and for an A, the 15C level objeeﬁives, the 5 B level ohjoct1v~s and
an additional 3 obiectives. ‘henever the studeént requests the unit test,

“he is Lestcd on the objectives for the grade he has chosen. 1n our example

the C test would ‘have 15 questions, the B test is the C test (with 15 auesricns)
plus 5 questions,: the A test .is the C test, plus the B test plus—test questinns
on the extra A level objectives. The student is not given a grade after the
test but is told which of the pbjectives he hds missed. lle is then allowved

time to restudy the" material relating to the missed oHJect1VPq ‘and later take
alternate test questions on the objectives he has missed. The studert has

"to achieve a 100% performance on the level of objectives hé has .chosen, but

ERIC

Aruitoxt provided by Eic:

is given several opportunities to de so. A‘student does not go or to thé next
\ : .
N ) . ’

N,
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aK 1nstructional unit untll he has mastered the objectives of the unit he is on-,
E,% At'any point the studenF may renegotiate his grade. For examnle if a studefft
.J:\yho hos originally contracted for a.C wishes to work for a B and he has
;p‘vlready completed thg two units, he merely goes back to the.first two units
|- and goes through the materjials relating to the additional objectives for
l’_tﬁe B.grade, and takes the tests on the B level skills.

: ‘

-~ 5 B
he L ~

Revision A T T ' g

The materials are revised by two methods: student feedback and test f{tem
analysis of the criterion tests. Several units have been comnleteiv revised
based on student comments cone ning their confusions when going through the
~-materials. Since there is d frzt sitem for each objective and gach objective
is keyed to specific instructiona] rmfaterials, when.a large vnortion of the
students miss an item, the instructor Has clear direction as to which ma-
ferials to rcvise.. Proper sequencing of obya#ﬂves .can also be investigated
by tes{ item armlybls. .
Course Management : e . : .
- The Math Lab is open approximately 30 hours per week. Students register for
" a certain schedule of Lab attendance as-a help to those who wish.to structure
“their time. However, students are allowed to come at any time the Lab is
open, What happens during the time the student is in the Lab?--students are
~working through the written mini-units, taking tests, and working with tapes
. and worksheets. The instructor and student tutors are tutoring those.student
who need help on a particular objective, going over tests wi.h students who
will need to take a retest on certain'objeétives, doing oral testing where
appropriate, and generally checking an the progress of Qtudents through
mastery of the material. " A}l the materials fpr both Math 101 and 102 are in'
thre Math Lab sq" that .the day the student finishes Math 101 he can receive a
" grade and begin work on Math 102. The time factor for course completinn‘ls
flexible-~a student ‘may take a year to complete Math 101 or he may cumplete

? Math lOl and 102 in less than the traditionai*semester. B
. { . i '
. : ‘ . Barbara Washburn
L . - : Austin, Texas ’

; - ' , L

e . A

\‘1 . . . . . .I;—-'-' . ) ) - . ) i
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’

By the end of the institute, vou will be able to:

I

Wy

10.

1L,

13.

14.

write an aftective, cognitive and nsychomnto; obtective.
write a low level and a higher level cognitive ohjective.

Write a higher level cognitive objective and do a task analvsis of it
at'least 3 sub-tasks)s Order tasks from simple to comnlex.

2
s

Write a cognitive objective and 3 criterion items to test for masterv
of stated objective.

"Explain the difference between norm-referenced and criterion-referenced

evaluation '

_, ' ‘ ’ :
Write 5 affective objectives and what behaviors vou would accent as '
indicating rthat thé student possesses the desired attitudes.

Explain the difference between non-reactive and reactive criterion mensures.

write an example of each of the 10 common tns%rpctional variables listed
in Developing Individualized Imstructional Material by .Johnson & .Jehnson,

—

Describhe learning situations where each:of the following would be most
effective:

a. audio tape

b. video "tape

c. slides '

d. 8 mm movies :
e. combinationt of 2 of the media above

Describe the process by which you will revise vour instructional units.

Complete personal objectives (all participants wrote objectives for
work they wished to accomplish relating to the courses they would be
teaching this fall).

\

Given a list of: a) elements of successful instfuctiona] programs and

'b) clements that lead to increased student self-esteem, write specific
istratepies you will employ in the design of your instructional program.
rd .

Given a list of questions relating to the design.of a self-paced learning
environment, describe how you will operate your program (bv responding
to the question list. )

&ivcn the Force Field Problem Solving Program, complete the ptogram

by using the following problem statement:
I want to implement a self—paced instructional mathomatics program
at my institution.

. ((~i~\w
{@ 4
\\;///. |
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. INDIVIDUALIZED UNIT CHECK, SHEET
] \ Yes
1. Is there a statement of the rationale for learning the
material in th nit?
aterial i cu o _
2.  Are the objectives clear statements of what the learner
will be able to do after successfullv completing the unit? _
3. Are the objectives logically sequencedf
4. Is th¥%®e an appropriate amount of both "lower" level
and "higher” level objectives?'»
5. Are the test items consistent with the stateéd objectives? '
-6, Is there varietv in the éypes of responses called for
in the test questions?
7. Is the criterion for judging acceptability of student
responses clear?
B, Is the approximate learner time required app.onriate?..
. ' )
9. Do the learning activities 1include: ' " : -
-~ ‘ fsﬁgll step§7 ! :
Frequent practice for the learner? -
s - %
Immediate knowledge of results to ‘
s the 1earner7
10. Are different media empdoyed in the unit?
11. Are the ‘instructions to the learner clear?
12. . Are there provisions for gathering information to

revise the unit from:

Error-rate data? "

-l

. . Learner attitude data?
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_ PSYCHOLOGY SYSTEM™ , - : Z

. "

“This course is desigmed .for you to learn'at’vour Qwn rate, .. It is- Jalléd
individualized learning. The class is based mainly around the text and cassette . *
tapes. The text is broken into twelve unlts on various™ themes™ in psvchologv:’

" Before you cohplete a-unit in the text,.you will come to the lab nn 5-27 P
and 11=teﬂ to-a Lape which is -designed to go with and augment the materlal )
in the unht ' After vou have listened to the tape.,and when vou féel, vou have "

maStered the material in the text, vou will take a fress check‘on the unity

If you answer ‘less than 18 out of the-20 queetﬁsﬁ:—giethe progres check
correctly we will ask vou to re-study the areas\you havg:-ndbt yet|mastered .-
and take an:alternate. form of the test. If you are.grill having dome diffi- -
culty with some part of the unit T will ask that you 'see me so thdt we can.
detide how to remedy it. As you can see, evervon who remains in the course

has to be JULPQSStul oecause you.dre qucceasful at everv ﬁrep of the' -wav,’ L

-
»

The’ testing is éne of the most 1mportant parts of the course. "I n¢ ed about ) ;o
twenty of vou, to volunteer as fac1llitators. This is reallv, the bést parfl e
of the course. 301111tators will work closely with me. When thet have i | . .

finished & unit progress check and qutered the material, thev will give fthe LT

check to other students in turn.’ Hérp is where you tan see that wHat ve are

really Lnterested in is that you leayn. Your facillitator will go {through =~ )
. .the test with you as soon as you f Lshflt Most-people miss some lof the - . ]
items, so you will.go back over the ones you misSed. Those~itens where yqu'
immediatelyv recognized vour erron,. vou will be given, credit,  The ohes vou j
really dldn t understand, your facillitator.with discuss with vou. | If the two
of you can't get it straight, I'm available to help. - We hope:no onk leaves E .
the ‘lab with apy mLS1nformat10n. If you have talked with ahvone ahgur the B ST
course, you Know that being a facilljtator is the most fun and most|worthwhile' = -~
experience of the whole course. Come over to thé labrand sign. un, fdr a time, = “ ,
We ask you for 5 hours a week: Of course if you can block one'hour a day f o
through the week that 1is best, but it-'is not absélutely necessary. JYOU will -

receive 2 units of tutorial credit for your work in the Iab This looks . ;‘ ; O
- very goqd on a transcrlpt.. o S
_When you firish-all the units or ‘at the rtgu]ar tlme for finalq, vou{will R '
take & hundred item final whlch covers the whole course. Your grade will bes. . .~ .
based on the total polnts you earn out of the total possible points. _QQZ4W}$1; ‘,f”h .
earn an A, 80%'will earn a B 4nd 70% will earn a C. Most of vou wil}] earn “j» '~
A’ﬁ O'I'. U'.S.' ‘ o - . -.;:/A A | - e ) o \\
Because this ds a course in. indiv1dua11zed learning, a feu qf -vou w111 need L by
more-thgn one. quarter to complete-the coutse., A-few of you will compllete it Co

in as. l4ttle as four weeks (that s the record.se far). For this rens)h=we are: '_L_¢~+’

able . tv—vtVL those of. you W do not finish#*n NC grade at the end of the « i~ et
. quarter. You do not- re- enr 1% the following quarter, wé carrv vou ovér -

automatlcallv However the computer is only b11ght cnough to underqt nd

succeedl B quarters.
by two q arters, and at the tlme you f]nish thc NC ie erased and vw

v

ERIC

Aruitoxt provided by Eic:




-

o .

< 3

We meet here at the time you enrofled in the course in Trrge secciaons and onc

day of the week. Roll will be tzken in these sections and anv absences this
quarter will be 1nterpreted by me as vour message that vou no. Ionger wish to

" remain in the course and you will be dropped.

<

n

There are about 10 weegks in a quarter and you will be doinp 12 units of the

hour of listening\time on the tape. We(ve found through experience that it
is very easy to puthoff doing’ 4h€, work Lécause no one is standing over vou
to get it doné., So get started now and get one to two units. a wveek &one.“

- 'n

material. This ﬁt:js you shouyd cover about a unit and a half a week plus tbe.

This quarter we are agaln able to.offer an option- for some of vou who prefer
interaction. in ‘small groups. We can tale about 40-45 of you who will not

: be required to do units 9 ﬂ?d 11. You will be recuired to listen to the tanes

for those un1ts.

.

.,r;

In addition you ‘will be requfred to do a paper. This naper will not be graded
atthough it will be.carefully evaluated and will require thoupght on vour nart,
It is part of your contract to the total grade in the course rather than an’”
element to be graded ,in ftself. The pdper will be more :fullv \éxplained in-

the semingrs. Theh Heﬁﬁand locations for the seminars ‘arevposted in the lab.’
1f yow choose thisjopy be sure to both check your name nn the roll sheect
and sign up for the*tjne vou wish to attend the seminar. You will rot peed

to attend the regular-large lecture sections although vou are welcome if

_you wish to do so. Qbiﬁ

¢ \
)

If you wish to enter into th1s contract come’ to $-27 by Friday of this week ,

and put .a check b#$ur name on the-roll sheets which will be posted on the
.bulletin board. Be_sgre/you_do this because your- check .is vour accaptance

‘of the cgg;rae%’aﬁﬁfthe basis from which we. make vour permanent records.
) S .
All other rames will be dropped ag no-shown. %3, .
. + N L , - 3 * ., e

called Introductornysychology in e bookstore. Get stfirted And have a
succegsful quarter. S o .

1

- | : -
, ' .. 7 hLorraine Dieudonne
' Foothill College

So if you-like the contract -~ get Yyour mgferials. They z?e package of booklets
< .

T {
PEOEEE

/- -
/“-' : . . - \ -



Introductory Ps chology
— IITLE y
DEVELQPER Lorralne Y(\Dleudonne
Assoc1ate Professor
i
ABSTRACT ) ' .

" INSTRUCTIONAL SYSTEM

TECHNICAL DESCRIPTION

39

j
TAP CODE yp-14
4

L

) Lntroductory~?sycholggy presents learners
Wlth the major concepts and language used in
psychology =

" ® This instructional system is des1gned for
college undergraduates W1th the focus on self
and peer 1earn1ng -

‘® Learner attitude surveys after five gquar-
ters of field testing indicate a positive' re-
Sponse to the System. .

® This self-paced, two- quarter program em-
ploys the learners 4s peer teachers and teaching

assistants. The 1earner works 1nd1v1dua11y and
attends one large group lecture session each v
week.

@ Materials 1nclude cassette tapes and
slides. Audio-visual staff rlus one para-profes-
sional to assist the instructor are recommended.
Facilities should inclide audio- -visual equipment
plus classroom space for the group lgcture ses-
sions. A teacher' s manual is available. :

1

GOALS AND/OR OBJECTIVES . R

A

This system introduces learners to the'maﬁor‘
concepts and language used in psychology . Spe-
cific ObjeCtIVeS of the system are to enable the
learner to: ) ]‘

1. take responsibility fo:« J;; teaohing.F
learning . {z

2. make his own.decisions regarding how fast
he will proceed -

CONTENT AREA

Y

~P’sychol&gy/Philosophy

Psychﬁlogy (General)

|

LEVEL LEARNER TARGETS"

s

‘College {13)

|DEVELOPMENTAL STATUS

@ Developmental stage
.X_Fully developed
___Under development

o}JSage . g ‘» g

-% Currently in (isé-/~"
__Previously used s
___Not yet ready to b;, o
-used or tested

___Will be used next year

EVA LUAT ION DATA *

il l

Valndated

x Fleld tested

S,
o

___ Pilot tryout (
* . =

3.~ show an extremely high degree of mastery
at each step as measured by progress
check

4. show general mastery as Teasureg by a‘
final ‘exam.” . ! . *

=

- BT

e .i-, ’
. L

‘ o ' ' ..'\<>A

|
‘Technical Deseengion prepared by

: 5] TECHNOLOGICAL - )
Q' {/;" ::;'..I'ECCAI’“QNS Cnrv:!lui) ;7.9::2:7330

Los Altos -Hills, Calif.

For further information contact:
Mrs.

Lorraine Dieudonne
Foothill College |
12345 E1 Monte Road

'1\94022 )
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INSTRUCTIONAL SYSTEM .
TECHNICAL DESCRIPTION B .+ TAP CODE. 4,14
ACTIVITIES - | : _ MATERIALS )

*  Student entry level skills required are - JTeacher s Manual
those associated with college acceptance. The
program is .completely self-paced, and the learner|Materials include cassette

works by himself,:with the teacher on a one-to- °| tapes, slides and print
one basis, and with a peer or proctor on a one- ° media.
to-one basis. Learners, -participating in the _ . _
system, are utlllzed as péder leaders and AVARELABILITY AND COSTS

. !‘*QIF - ,

teaching a551stants. They administer progress
checks. to one: another. This technique provides }Available J
immédiate feedback to learners, and mistakes can |For current cost informa-

e quickly qaentified and corrected. The . tion contact the de-
teaching asgistants llearners) also perform veloper. .
=lerical tagks. The teacher delivers a weekly » . .
| lecture to the entire group and resolves indi- ‘INSTALLATION RECUIREMENTS
vidual problems that cannot be coped with by . o
peer teachers A teacher's manual, describing Substantial capital outlay
this steh afi opgratlons, has been developed is riequired for initial
by Fred Kelle PhDs , c purqfase of materials.and -
expenddble iftems. Sup- -
EVALUATION ) ) - . .port staff i« necessary
» T t in the form ot audio-
This system has been field tested for five | . visual and para-profes-
quarters at the college level. The developer _sional pers.nnel,

reports that the system possesses a high degree
of rellabllxty for goal achievement as measured COMMENTS |
by final examination results. - .

An attitude survey of learners indicates a, This system 'is designed to
positive response'to the, system.. c . . accommodate large numbe:s
of learners.

‘ : P N
-

_ It can be taught bysone . -
" A 3 . o ‘ . “t_qgualified teacher who is
R assisted by a pira profes- -
) , we . " sichal in addition teo a
: S N N number of proctors . -,
: - : _ (learngrs) and peeg teach-
ers. .

o % - . L

ERIC | S -

s \ s - . : P
. - T <t
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INSTRUCTIONAL SYSTEM | / ’ ' 41
TECHNICAL DESCRIPTION ' . TAP CODE BE-GT7 ;
TITLE: office' Simulation . CONTENT AREA
/// . ) E
DEVELOPER: Bevérley M. Funk TeChnOIOQY
— ' Community College Instruction Business
;| , Business Skills_/”
s ;’ Ofrice Practice
# »
]
/ LEVEL LEARNER TARGETS
STRACT .
. e Community Ccllege (123-14)
® Office Simulation is designed to teach Grade 12 ’ .
oftice practice skills in a simulated bffice .
settinq -
~ @ Hich school geniors and college freshmen
can acguire )ob-entry skills through experiences .
which transfer from the classroom situation to
a’'working environment, ' DEVELOPMENTAL STATUS
® This system has been fieild tested for ) ‘
five years at the high school level and for - e Developmen‘al stage
two years at the community college level. The Fully d‘é\‘/elopéd_

‘| developer reports both objective and subjective
validity established. .
® This two-semester system requxres learner

__Under development

participation for two hours daily.  The simu-~- ® Usage . '

lated office is divided into five general areas X Currently in use

of operation through which the learner pro- __Previously used
gresses until he has learned all of the skills Not yet ready to bg
and procedures of_’ & business operation. A work- —uged or tested

day, which provides the learner with actual Will be used next year
office dkperience in a local business, is the’ 4 —

culmxnatlon of this system. P

® Standar .auqho visual equipmert and busi- 3 - ’
ness facilities equipment.and materials are | EVALUA1 iON DATA -
necessary for implementation. Simulated auto ‘ - «
insurance forms, manuals, and charts are provided - Validated !

’ in this system. A detailed teacher's manual is '

included. . ' x Field tested

GOALS AND/OR OBJEC‘TIVES

___ Pilot tryout

The goal of this system is to increase rele-
‘'vancy in the teaching and learnxng of office
practice skills.

Participation in this system with the proper
tools and mate:ia}s will enable the learner to:

OPERATE a posting machine, proportional space .,
typewriter, key punch pachine, machine trans- -
criber, mimeograph, copier, spirit duplica-
tor, various calculators, and dictating unit

&

Technical Description prepared by: ° For further information contact:

. . ‘
. a] TECHNOLOGICAL P O. Box 1028 :Seé Availability section

Q g i ::;ljleccAt“ONs Conollil, quoq 97330 I for sources R
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. INSTRUCTIONAL SYSTEM

TECHNICAL DESCRIPTICN ' _ K . TAP CODE B¥-57
. - S D ' L Y.
GOALS AND/OR OBJECTIVES cont. -~ |mMaTERTALS
. } B ) e - BN
CONVERT daily’time cards into payroll journal Teacher's Manual:
forms, handle the various tax deductions, -~ - The You in Simula ition
and produce appropriate paychecks, - - ° . ' - —
_ PRODUCE the correc t\Toifors, resumes, and appli- -}Jsimulated Auto Insurance
.\ cation blanks necegsary tec apply for a : Forms : ’ !
job, be 1ntorvxowvﬁ and tested ﬁor cmploy - Simylated Auto Insurance
mert’ - : s " Manwal (procedures)
REC“GNTAE dnd choose the ‘correct attlre;for : SAFECO supplied free forms
seeklngigmployment _ 1 Agency Flow Chart.
'PRODUCE mailable letters, memps, carbon copies, Company Flow Chart
“and fill-in- forms on the typewriter _ . L4

. . - -

WORK. . efficiently with office forms and supplies AVATLABILITY, AND COSTS

COM! O3E and type various letter:s and memos . o :
HANDLE incoming and ocutgoing mail which includes |rhe materials.are avatlable

opening, routing, sorting, dating, and com~ free of charge from the
ﬂutatﬂon of postage _ v ' 1 following: sources: ::”
MAINTATN & Llle of bUSlnLab papers . - {Washington Insurance Coun-
JFLACE "and answer incoming and outgoing phone cil, 1218 Third Avenue,
_ zalls, take messages, and telegrams ‘ " 1. seattle, Washinaron 98101
JRECONCIZE monthly bank sta cments ‘& Simulated Auto Insurance
PURCHASE wupplies on credlt, verify orders, and Forms  *
‘pay for supplies™ | e Simulated Auto Insurance
USL reference materials with ease and under- . Manual _
. standing ' , ‘ - 1 e Agency Flrw- Chart ‘
MAINTAIN checkbook, spread sheets, covering ip- e Company ‘Blow Chart
come and expenges of individual proprietor- SAFECO Education, 4347 .
. ship or partnership . * rooklyn Avenue N.E., :
PROPERLY desigh an aftractive Ietterhead ) Seattle, Washington 98P957:
POST debits and credits bn posting machine . Attention: Me . John Stan-
COMPUTE prorata premiums based’ on andorhements ‘ ford
a for auto -policies- ‘ Teacher's Manual (The You
. TAKL a “Itss report over the telephone and con- in.simulation) and. in-
" vert facts to written copy surance forms for the
VERIFY documentation of appllcatlons for in- N -blmulatlou .
surance ' : .
FOLLOW a document throuqh an entire cycle\be— ' INSTALLATION REQUIREMENTS
y ginning and ending with the customer ' : o "
' VERIFY ,RATING of insurance applications Standard audiovisual equip-'
° DFVELOF‘betLpr attitudes in dealing with self | ment :
' g and, others ~ Istandar? business educatlon
-~ SUPERVISE and evaluate other Student learners office equipment
. _ Expendable learner materi-
ACTIVITIES _ ‘ .. als: . R
- - . C | papers, forms, scencilsy’
For participation in_this system, a learner ‘and masters :
Jmust be interested in clerical/steno occupa- A workshop or “seminar (COn-
tions and have completed one .year of typing. - _ ducted by an authorized
Learners meet two hours daily for two: semesters, © SAFECD ageﬁtwis\desirablé
. 1in a model office which contains five stations: feacner training. »

Pollcy Operatlons, Contact Desk Underwrltlng. , .

- 3 .

) . . ca
' - '. ‘ -‘ N &

Q — - — ‘ : . -
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INSTRUCTIONAL SYSTEM N
‘TECHNICAL DESCRIPTION | '

TA® CODE-

43

BE-57

ment and Forms;

ACTIVITIES cont. .

. A
Accounting, and Office Manager. Ledrner's enter
the madel office, occupy each desk for one week,
and then move on to & job with greater respon-
sibility.
which provide Job-entry skills are utilized.
The model office 51mulates a business env1ron-
ment in the classroom. A teacher aided by a
methods manual (The You in Jirulation) super-
vises this modelloffice. Assessment of learner
achievement is bjsed on situational tests, du-
ties tests, perfdrmance criteria, ability to work
with others, work volume, wozrk accuracy, and
self-growth. A workday, which provides the
learner with actual office experience in a local
business, is .the |culmination of this simulated
instructional sys{tem,

J'A detailed.tdacher's manua)l accompanies this
syStem andginciutles the following: Teacher
Prerequigﬂggs' Student Prerequisites; How to
Begin: App ¢ching a Business; Supplies, Equxp—
étting Ready for Pre-Simulation:
Bank Loans ; fﬁtbrv1ews. loyment Testing:
Selection of First Students in Model Office;
Opening Day;  Successive Days of the First. Few
Weeks; C:ntinuing Activities; Bank Statement
Reconciliation; Paying Bills; Income and Expense
Statements; ‘New-Calendar Year Activities; Fifst
Semester Ending; Second Semester Activitiess§"
Endorsements; Continuing Second Semester Ac
ties; Closing Activities; Testing; Training;
Extra-duty Jobs; Workday; Motivational Factors;
Evaluation; plus Charts and Forms and other
Appendices.

vi-

EVALUATION a e

This system has been field tested for five'
years at the hlgh school level and for two years
at the community college level. ‘A formal vali-
dation study has not been conducted-- e de-
veloper reports both objective and sijective-
validity. have been established from a comparison
of pre-test and ost-test results. ° ’

According to developer testimony, the system
provxdes & fun learning experience for high
school students in thaf they are encouraged-to

Jwork with one another in an office~like struc-

ture with a minimal number of teacher’ “lecture"
sessions.

Numerous a8tivities and experiences *

1

INSTALLATION REQU[RLMFNTa
cont.

Support statf necessary for’
system implementation:

resource people from in-
surance industry

Optlonal support stut?:
school counselo™, tor
testing and interviewing,
customer simulations
ordinated with driver
training clags, and suhool

- nurse/home econciics teach-
Qr tor pcrqona] hygiene
and grooming.

instlnq facilities may be

- rearranged to accommodate

i this system.

iTO=

COMMENT s
r

This system: -

Acquaints learncirs with an
office system and the

**cycling of a product cr
‘'service through the crea-
tion and processing of
documenty ;

Ties together previously
acquired -skills and know-
ledges so that learners
nay begln to use them ef-
fectlvely, think critic-
ally, and make judgments;

Provides a realistic setting
wherein.iearners can begin
to discover the relation-
ships that exist betwecen a

"business and its

Erovides a setting wherein
learners can work closely
with others to improve
human-relations.

>

oaustomers.;

Q

ERIC

Aruitoxt provided by Eic:

4
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Participant Statements

-

] . .
The following statements were made by the institute participants ia re-
gponse to these two questifnj}y

"What did you accomplish during the institute?”" -

"How do you plen to implement improved instruc-
tional procedures du.¥%ng the L973 74 academic
year?"

‘"The most important thing 1 accomplished at this institute was the ability

to weigh different levels of objectives. This information will be;very
helpful in writing objectives for my course and finding material to fit
these objectives. . ' -

"During the year of 1973-74 I plan to complete the writing of objectives

for my, course and obtain material to support-these objectives. . The .
material I plan to use will be written by other educators; that in which

I cannot find tc support my objectives I will write myself. T am doing

this to facilitate time in implementing a new system of instruction for my
students. I hope to have the complete system in operation by the first of
January 1974." _ . o - ‘
' \ " . & . Willie Artis (Mathematics)

"I have become oriented to simulation as a part of business and office
education. Not only have I learned the how~to and the theoretical concepts
©of this technique, but I have been exposed to individualized techniques to
supplement simulation. | ,
"In 1973-1974 I will begin to implement strategles used in simulation-plan-
ning for a full unit in gimulation far the 1974-1975 school year. .

Other innovative Activities include the use of an A-T approach to Introductory
Accounting, a course which I designed in 1972. This fall, 1973-1974 school
year, I will be revising thé accounting course, devising an A-T'system for a
second semester in accdunting, implementing and directing an A-T system in
office machines 2nd shorthand. The shorthand system will aliow a. student to
select specialties in legal, medical, or general. secretaryship.' i

Mary. Bacon (Businees Education)

"I learned to organize and conduct a business office simulation class, from
the opening day through the entire sequence of activities.

"1 became familiar with several methods used by otherg of individualizing
instruction. ’ .

" "L observed good examples of audio-visual preparatinns and how thev are used
in the claseroom -

"I became familiar with a number of outeide resources available to classroom
teachers~coumereially published instructional m-.jerials, assistance from
induetry in providing resource people, and oftea. providing both materials and
equipment.

| ' ' | - continued...
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- "I became famfliar with a number of nonprofit organizations that -will provide \\\
assistance and materials.

"I hope to enlist the cooperation of our department chairman and some: of the
instructors in our department to develop a program of individualized in-
struction in at least one course, then after one quarter, evaluate th% results
and make desired changes for the second quarter.
"I plan to explore with our department the desirability of simulation bf our
office procedures class, similar to what Mrs. Funk presented to us here.’”

"In our college, we have implemented a program for Word Processing/MTS /MCST
with indiv1dualized instruction, and we shall work on refining that fof this \

coming year. . . ’// .

"1 hope to prepare some mini-programs, preparing some audio-visual units for

some courses.
- ~Lols Bean (Business Fducation)
"I plan to make a.comparative study of my elementary algebra classes.
Traditlonal method (fall(%emester) vs. individualized instruction (spring -
semester) ' !
"I am always revising and trying new ides.". 3; . \ :
- - R i -Carl Benjamin (Mathematics)
: | % L
“At this institute I had the opportumity of working with the office simulation
. techniques as developed by Mrs. Beverly Funk. She was able to impart to the ,
" participating college teachers a thorough knowledge of the techniques of this
unique teaching method. a
"I have begdn to investigate the methods by which I wili ba able"to adapt
and employ the techniques learnedvat this institute. It is my intention to
{htegrate these approaches in the curricula during the coming school year.
"I have inaugurated a program to contact industries within tne area of our
college with the. objective of establishing upgtaded training programs for

their office personnel."
) |. -Mrs. Marqella Blechman

"The institute helped e Lo avoid needless’ duplication of exidting learning
systems by furnishing an excellent system for adaptatipn. It lalso provided
direct contact with an expert consultant, who gave practical advice on
adapting and implementing a specific system. And the institute fostered
1nteraction wich other instructors committed to innovation.

' "T will adapt'and implement the system provided, a§ well as develop individu-
. aliaed instruction systems for two other required %ourses-in English. "

Co A : -Jim Brother (English)
"I have completed one unit of individualized instruction.for chemistry to
be used in the A.D. nursing prdégram. . “ . <

"1 hope to adapt Heidet's system in a“trial group and to complete and imple-~
ment an individualized system for the chemistry for A.D. nursing."”
: -Donald Dalrymple (Chemistry)
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"The most valuable benefits will berderived from tte didloouﬂ aming the
JR consultant and the psvchology parti cipants We'know in detall how 2ach.of
"* the others have been operating in the past semesters, and lve have each
_ ‘formulated plans for the future and shared these with our roup. The ILS
- 'packetq of material and my plan for impbemcnting their usef (from my oww brain
;Vﬁand from plcking the brains of our group) are my most ciyn'flc nt accomp ish—
“ments. We &lseo had a very .good sooial\aﬁ->iience and all.rhe {r1endshipﬁ
“which I take with me ‘are a valuable a(rh LLisbman I gg:l; even rank ti
above. the academic . part, but T felt s Quhd mention’ the Lpducational“l

~* aspects first,

Tiis

“Within the’ limits of my college s structure and without the beneflts of a’
Learning Resources Center, I plan to adapt\the ILS course in one section of
psychology in phe fall., I will also g¢antinue with three sections based nn. a \
~general psychology textbook (Hilgafd), Dut”adopting a number of procedural ., '
ideas from the systems aporoach Json-punitive grading, numberous -avenues
- for obtaining” gfcdes three attempts on each test, tests whenever the student |,
v feels prepared, flexibility with regard to at*endance e€rc. If 1 feel satis-
) fied with the ILS materials, I will adopt them for .the thiee coyrses of .
N general psychology I teach auring spring semester. Since I will be the
U'systems~approach spokesgan' on our campus (or at least speak the langu.ge
better than anyone elwe)l %Jwi7] also try to share what I have learned Lnd T
"encourggc ofhers on the qampus to investagatc this method."
' ap . L —Marv Dudley (Psuchologv)

3 C Community {\College and utilized the services of the_qullsn wonsulitant ﬂp

'“Dﬁ%Iﬁé the: Institute I learned of the qystems approach used at Lane
. critiqu mx\:ourse objectiveu._ - . el
-~ ] N \ . . . . A 1.-{.‘

M, plan to enli§t the aid of my department to 1mplement an English clinic.

The clinic will . in’ turq use the adapted package instructional materials which

-are suitable for our objectives.  1In. addition I hope to Pncourage a colleague E
K to“develop'package instructions.," - .

“ . « B 1 .
: . ]

—pr ,Clenn°R Groenke (Englibh)

i
.

"During this institute I worked with-Dr. Washourn on modifylng three units '
“of mathematics for general education, readying them for a self—pacing systems
'presentatlon. e .

e N o

. ~t‘-‘-:-'.)
S 3

]

" "During the 1973-74 academic ycar 1 plan to xework more units frommmath for .
' gefieral education so that perhaps in.he fall of'1974 Ilwill be able»to try _"ﬁi/
the course in self’ pacing formFt in the claqsrﬁom " TR

: . ) PR -\ _ . ~-~Lucilhﬁ Groenke (M&t ematics)

)

. . . | R
.. -dBecau§§_of lack of space, our collhge is.not in a positiLn to adapt| an-
" integrated planjof- office simulatiah until: at the very earliesf_T§7J when
permanent facil tie are- completed.. In a discussion with my *divisi chainman,
Mr. A. Rubenstein, He advised that I-shoull make application as a participant:
in the Institute. I have very much apprec1ated this cpportunity. T feel that
my experlbnce as a participant will bg a-real help to the departiient in" planning‘_
for utilization of. Space and equipment 1n our new facilities. : :
— W &7 :
""1973 T4 My goal is- to individuallze instruc*ion on as many of ‘our. pieces of
office equipment as time permits - IBM Selectric typewriter; Magnetfc Tape
“Selectric . Typewriter ten-key addlng machine - with the use of audiovisual
equipment and materlals as demonstrated by Mrs. ‘Funk.'' - .
'[ERJ!:" o L o S ~~Ade11e Gustafson (Bu51ness Educntion, B

PR - - |
R S RS N
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stitute, I met and enjoyed a large numher of concerned and capuble teachers.

.audio—tUtorial methods. . .

"1 exchanged ideas with manv FEi(nPI both thru discussions with them and by
examination of examples of tnbkir wors which ¢ 1ev hrought to the conference.,

I feel that my knowledge of Lhe systems approagh was greatly increased hy the
presentations of the bpeake:sldnd the consultants. By reading the materials
they brought and llstenlnb_toLthe capes which T Ypade of all the sessicns my
insight into what is happening both .in the present and what will happen in the
future was greatly cnlarged. | I also read five bdoks, relating to conference
topics, wrote objectives and hdde a tape for an algebra package.

L3

"“During the 1973-74 academi. year 1 plan to share the materials and tapes with
the faculty at Central Plcdmont both in my departrent and throughout the school
I also plan to put major efforts toward improved 2valuaticof of materials now
being used-especially in repard Lo planning revisicn. I will seek support to
add use of additional mediz in my departmerdt sucii as tapes and worksheets for
existing packaged material ults and/or sound or slides. I algso plam to employ .
immediately techniques from the forced wwield problem qolv1ag seminar with
department members and with students.' . o
. -lda L. Helms (Mathematics) -

«

-

. "During this institute I became [amiliar wigv systematic, packaged instruction

in basic English tommunication ¢kiils snd with procedures involved in developing
such individualized (writing workshcp) dnstruction., 1 intend to promote such
instruction when I return to my college siince most membeérs.of my depzrtment are

.vitally intérested in making our couise o“toLings efdicient, especially xemedlal

work. I also prepared a systematic course~outline -that has dual objectives 1n
improving reading and-writing skills. Moreover, as a participant in this' in-

A 4

"Ny other involvement in innovative activities 1is not so much forward ~looking as

it is in keeping up with what "I understand to be efficient teachlng methods, .
Consequently, though what I am adapting, especlally'in media, may seem to be
innovative to many, ltqus simply the attempt to lmplement current pedabogical
suggestions and research. However, 1 am primarily concerned with the efficacy

of teaching and learning by discoverz methodology.'
- _ Michdel J. Herrick (English)

“Gained perspective on administrative problems of, allocating rédsources.
Gained perspective on ways to-systematically approach instruction through writing
objectives, sub-tasks, learning activities, criterion measurement.

. [

"Began revising individualized units of instruction which 1 had developed‘he!ore
attending_ the Institute--found ways to improve 1nst(uctiona1 techniques when u51ng

i

"Made valuable individnal_contnctF with English instrudtors at other schools who
are enthusiast.ic about the systems approach. THese contacts have led to not only
a sharing of ideas about education, but an agreement to keep in touch. and to share

~ 1deas and materials in the future. _ . -

"Received programed materiale from-individuals anp the permissian to_take these
materials with me and to adapt them for use in my' classes at Central Piedmont.

"How .1 plan to implement improved instruetional procgdures duringrl973 74.1 . ﬂ
"I willvcontdnue_to develop’j;structional units which can be us d on an 1ndividualized
'selffpacul basis. : N

* continued... .
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"7 will contdnue to suppovi the dev elupnuﬁL : : V<F¢;"unop as o means . . :
_oi provlduug indivddualizbd help for studenis Tn cigsses other than my owni By -
suppert. T mesn to shave my materialt and to spend time wyself ig the Vorkshop . i
. Aas yd\u or my ant;urtgnnal ioad (that is, if the sdministratino, cuurinuoq Ko -
pezm‘t this.) - - e R SR - L S
" R ‘ . -_" o . N o - ‘i : . o
"1 pldﬂ T .iﬂ;tlaLe a Staff Developuent Projact wlthJP the Cnmmunlodtinns Departw
-mert by ¢ me¢£“ia¢‘u Dro?ﬁs Lote my depavident chairman. Thid, project would aim. ,
for mw?gpgztﬁva‘invo;vnnt iton the partfal- each deparoment member in accomlng more - ,: 
”“t&?luw“ abgat wgftgna are tryvir gcb\ﬂﬂjzsh. [, ) r
Lo e o . ‘~Mrsf;%ﬁﬁff;%onavcutt \TzaVLs W. )(Engl@%ﬁ
N PR A L

"A begivndug in understanding the iﬂaﬁaﬂg of rya Lmat4@ teicning_*h¢ough the .
lepner gystem. This may sound ?trbva very small giep, TCt, both because T am a- _
‘relatively new teacher and because ny school is nmL very pn"olved in Swstems L L
“rapproach, tnxs T”ﬁ‘ﬂthulx}~Qu¢-g a bla sgvp - : =
o .- R ; ' L : & : 1 o . i
‘”T“ 1973~ /4Ll_plan to '“daaL BarTtE OF Lcn use in my Comnun;caflon ,
Skills clacs, andte créate & acket fo uge: for teacalnn my students te use the . | 7
library, poseibly with vidauﬁépe Qqu;,of the gibrarv'as part of the paukp.- I
Ve,

have additienal leng- ~range Eodle, butlwill_ nbcaﬁurat “on, this much f1r4t. T
- ’ - . . ’ - . . ;\'x' et T I 11.;1,!.(, Y. hun’f—”fh. X I‘Igl‘lsh)

. \
. . Voo L
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uariﬂg thls'LnaLLLute I atLﬂWpllaﬁed Leul g 4 new inncvarlve tJaéAzng technique._ni .
: This techiique has bean .used unzquhouL hfbtiéSlPﬁi in Lhe “echecHrI1qt1LLtlons.

MTh se who ware HQV“VOC~LeiH 4‘eavhar werc etk §iv9n agqus to the ma?Lriai T B
n6t only. learned how the office ginulacion ig plt. into apers tlop but ‘also- T S

“partfvipatea i ‘the actual- llmuldtion.‘ Toadls 1g the LeEt Wway. Lo learn..kWE~1earn~

by doing.lers. Funk kbows. her ?uswasb ;otfice slmulleun.7.;Jaito learned .
other teaching. Levhqinues, Jrom other te achvls arfl;l?dliﬂ? dn the institu e, - A;*J
‘I_plda 1f ar ali pos &Lblﬁ, ta implemcnt as many ut L}es-;te nnioues in iy ueach— L
'ing situition’as ;a%s;nle. PN KRR -k e
e P R N . ,\
"To implemant Lhehe 1nstrumtiona% proceﬁurL R
,oral pkan tc my . a 3d@mic Dean for apprava 1 is nct given many o
: o ”fict sxmulauloﬂ would o
‘T{plan £0 WOY. T

& e, w1th'my feliow
tnizp i simgl_ﬁian dn, both ty' wrx&ing and Piling ™ 0o ~
3 L =Mrs Ann Lo Jacxsoﬁ*(Bt51ness Edueation)

R . Vi

o "A completé.under faldlng of simu atedvteacblng., I<La very interes ed and»,J'”, SR
',jmqtivated ijBeverlv Tunk 8 simui te& 1nsurance ptfice. I will explain the. pro—'} T
7 ] g materials.. iy program like. this, . R
,,cannot’be started Lnib ve 4r due ta Bchadu]l_ 5 equipmenc‘needaLand*clgssro '

'fi wlll have simu]atem progr%ms *n my\div1s un nEx

-~

1 objectiva un1ts.. oo ' ¥
~é\. : - ~Gurcla‘" Jackson (Bu51negs Educatian):'



f“I was able to construct.almost all of”the material for modifying the approach to )

Unit I in Dr. Heider's materials. This unit will be reproduced and sent to each .

~of the other chemistry. participants for use or evaluation and comments. I have
V:also become much, much more aware of the’ systems approach to teaching and without -
~.trying it I do feel more confldent in 1it.

, . ~ Y -
one experimental section of 1ndividualized instruction modeled after Dr. Heider's
program at Meramec."

¢ S . - -Stephen John (Chemistry)

oo . P 0 c .

"I w1ll be trying the materials prepared by Dr. Heider with a volunteer group and
s will of course try my own-materials also. I will try developing materials for use
»in Geology studies for our spring semester."

{

.ﬁRalph»Jones (Chemistry)
\

0

"I learned how to organize a Business Education Office Simulation class at the,

community college level o ; _ ‘
"I became familiar with the materials prepared by Mrs. Beverly Funk for a Simulated
Homeowners Insurance- Office and a Simulated Automobile Insurance Office.

£
.

"I 21so became acquainted with ‘business teachers from a number of community
colleges throughout the nation and lad the opportunity to ‘share %deas’ with them
about -what they are doing in their colleges to keep up to date and to do &n
effective job of teaching S

—

’ N
"I plan® to write ‘a proposail for a Simulated Homeowners Insurance Office for imple—_‘
mentation in the- curricula at Los Angeles City C?llege.
"I have requested that Sufficient materials be sent to LACC from the League for
Innovation for starting such a class." - : '
e : ' —Vauncille qones (BusineSS<Education) ' .

L e e . N

”I became acquainted with-a new system of- teaching secretaries A system that is .

_very ‘complete and. appears could be utilized to better train our students. :I meet

1nsUructors firom all over the country and have shared ideas_on—suécessful pxograms."

VTxe schedule has been plaaned for Fall l973 74 and the system cannot be implemented
no

. later I will introduce the system to our faculty and. give them the opportunity *

- to become acquainted with the program ' —Ron Kiziah (Business Educat:on)

"ln this. 1angtute,,l gained a thorough knowledge about the audlo—tutorial system i
in teaching General Chemistry courses. Dr. Rudy Heider and .our. group of chemists 'g‘g

... enlarged my - -ideas and knowledge ab0ut -the advantages of audio ﬁqtorial system in

chemistry. .
o : ’ . T . i : . . ) | -~

Ny gained an insight knowledge. about,the behavioral objectives and how to write

f\'behavworal objectives for a- course.’ In the process, I also finished writing a

unit (Organic Chemistry) for my General Chemistry course. .

u o . S : o .
"During the Fall quarLer of 1973, I.propose to test’ these audio- ~tutorial units on,
a small batch of ten students from my. General. Chemistry course. If suchssful
I“ﬁ111 be writing the audio scripts for other units ‘in General Chemistry and test -
_these units to the whole class. I might also write the same. things .for Advanced

’Organic Chemistry and General Biology course which T also tedch.', One problem I

might faceVis about t 1e. "open lab" sessions because of a lack of. Facilities in
g P

- our_college." . _ - . =G, Krishnan KChemistry)

It S



..-lecture per week, one discussion group and then total individualization. The
 LRC will be the base of the t :

- - o

50 ‘;7 .

"Gained. Descriptions ot several systems‘approacnes. Knowle.ge of goals,
processes, and technigues of involving students in instruction via Keller Plan

and others. studied materials and‘ﬁ?ocedureS'utilized'by;others of our group.
Received support for my owid innovative practices.

" Contributed. Description (written) of my own individual instruction” courses.
Newly completed research in Student Evaluation.of Personalized Instruction in
General Psychology” st Mineral Area College. Descriptioa of my néw T.V. course in °
Generzl Psychology for Sept. 1973 using s®elf study materials.

"To continue completely independent and self paced General Ps&chology, open end. ‘[4
In the classroom, f{astitute Keller Plan of peer learning, etc., utilizing ILS
materials. Produce "sSound On Slide" 35mm slides for supplementary ude. Slies .
and sound discs already in hand. Record cassette lectures to accohpany ILS )
materials to be available for independent study. (Ready now to tape).:. Will~
institute T.V. course fu General Psychology. beginning August 27, 1973, on inde-
pendent study materiala, T.V. presentations are audfo—visual in nature, and not
typical lactdrc presentations.'

—Jce Landeau (Psychology)
\\ ~

"# clearer understanding of the systems—approach inm the total education picture.

.Found many “traditionaﬂ" teachers are having similar problems and are open to

the. systems apprerch.
: \d} '
' *%hanging ideas within the group brought forth excellent ideas.

"Fall quarter will be traditional teaching'method because we are moving from our
temporary campus to our permanent campus.. With much confusign involved 1 do not
think a new system would be Henef‘gial to myself or the studen.s. :

a

"Winter quarter the implementation of the systems approach will begin. One
pes: ° ‘ / o
: ' ! -~Frank Loll (Psychology)
"Became more familiar with systems zpproach. "Started Planning to implement
program in English for fall term. Wrodte student handbook explaining system

Lapproach. i ) . . ”‘\ctEF_j

"Other Innovative Activities: Direct peer g;ogg;counseiling progtam.-»Students
learn tiucounsel other students. Lead Support Groups- in dormitory,’ work closely

‘'with fajulty counsellors. Direct CSmmunity Service Education Program.' Students
work with innet-city or handicapped children or other persons of. special need

one day each week, 7This is a oourse,’ given for credit, students receive training,
one hour a week.'

- —behna C. Maggi ( English)
"I learned a better way for my teaching to be more effective thIO&&E{B systems )
approach. The mosat signi&icant system I learned is how to individullize learning
by: . 1. Student invvivemeht,..%hrough use of hardware, films, 5ilmstrips, overhead -
projector, recotders, etc;..unit instruction by which a student shall complete one
unit before going on to next, all units are explained thoroughly with a system;,.

feedback of each unit, better way to evaluate.

"1973-1974)Echool year. I expect to change my Jratruction by implementing the
system approach thaf was described above., The most significant change will be the
use of the unit method, whereby every student will go at his or her.own rate-speed
of learsing. Student will qe,inv01Ved in all activities. \will adopt this new
plaﬁf’ . m -Ernest J, lMaio (Psychology)

-

Y
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"MY project during the past two weeks was to develop performance objectives and
criteria measures for one of my units invelementary algebra. I willl develop
the other units for the semester course in the coming weeks., The.various group
activities in our afternoon seminars have helped crystallized wmy thinking on
how to best melement individualized ingtruction at my college. I plan to self-
pace instruction allowing the student t® choose from a variety of learning
materials best suited for him to master the performance objectives. ;
~-Gary I. Matulef (Mathematics)

[4 H
"Because our school starts on August 22nd, I don't have much opportunity to
contact my Division Head or @iy colleagues for major English changes in the
immediate future. However, all our compositign classes write a compositi )
the first day of class as one kind of diagnsdtic tept toward placement whépe each®
student can achieve his best work

"I have adapted Dr. Képner's diagnostic test which is a composition with a special
inspiration, have taped it so that it can be obtained in the learning center for
late-comers. In my basic skills classes, the attendance is a problem due to
athletic travel schedules as well as other causes. I plan to adapt my course so
that it can go to the Learning Center-on tape and in packages for those who have
missed class and need to make up the work. With the feed-back from this experi-
ment, I'll try to interest my collesgues, and by next semester I hope to have the

individualized instruction worked out more thoroughly, package by package, to the -

students needs.

_— . . . )
""Dr, Kepner's COMMUNICATION SKILLS STUDENT'S HANDBOOK is another idea I am
adapting to Porterville College Basic Skills English Glasses. It will outline
the objectives of the course, the plan, attendauce regulations, grading policy, -

“ and have a section about the Learning Center and-the availability of tutors.

This will be an interim handbook until I, can develop more of the ihd1v1dualized
instruction packages and can explore the ideas with my colleagues."
-Emily B McCain (Lnglish)

‘ 4 “ .

'

f“hy accomplishments during this institute have been- several . the, esta blishment

of new contacts in—the educational field, both instructors and consultants; the .
‘intimate vauaintance established with the English,instructional packages of

Tom" Kepner's; and at least the beginnings of an instructional sequence to sult -
the needs of transfer composition students (Kepner § program- deals more principally'
with remedial work). . .
"During the 1973-74 year I hope to be able to implemeht improved instructional
procedures by providing my colleagues in the appropriate area with Tom Kepner's
materials. Further, I myself will be, involved in developing packaged materials
for at least one course and perhapé*more duri - this year. And, finally, of
course, I will be active ‘in spreading the’ wor®' amongst others."

' RO L <Kathy Miles (En3ilish)

}
’ 2

"Writing self-instructional unit on energy. It is about one-half finished at

this time (August 17, 1973). It is a comprehensive discussion of the energy.
'situation as it exists today, technical aspects of energy production at an idtro-_
ductory level, sources of energy for the future, and the advantages and hazards

of nuclear fission reactors. The uwit ,will be regdy to use this semester_in at
least. two different levels of chemistry classes this fall semester. qlso

hope 1t can be used as a self study energy primer for peOple in citizen 8 groups
who need a foundation of, information\on which they can build.

. . ' con.inueqbl.

!
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" This. year for improved instructionm: 1. ‘Use of behavioral objectives in as
_ manv.éou;ses as T have time to prepare for them. 2. Use of the self-instructional
unit I have brepared, dlong with one or two more by next semester. 3. Intro-
“duction of the self- 1nstruct10nal system in general chemistry Lsing R. Helder's,
"books ddring second semester." = - A
* ' : —Clark F. Most, Jr. (Chemistry)

"Participation in this Institute has allowed me to examine critically my present
personal teaching practices as.well as the teaching practices of those teachers
in my department. Many efforts to innovate in the teaching process ave been
“tried by my fellow teachers an many of these efforts have -gone unhearjalded.
This Institute has 'opened my eyes' to the.nead for concer%ed effort [in che area
of improving teaching. ' The Institute has made me aware of the value of teaching
from formally stated "Educational Objrctives.” 1 feel that I am now in a much
better position to offer leadgrship in adopting and/or adapting packaged learnlng
_ programs and systems which are available.

"1 plan to\restructure the courses I presently teach to include many -of the ideas:
which have come from this Institite: -I'm not willing at this point to endorse
strict Individualized I[nstruction, but I am aware of the value of this mode and
plan to approach its use in small steps. I plan to shift much of the responsi-
bility of a student'’s learning program t. the student with ample encouragement,
help, and motivation coming from me. I plan to use formally stated Educational

_ " Objectives in my courses this next year whereas’ in years past these objectives

have been evident only in my own wind. I plan te ad?’t a modified '"Leurning for
Mastery" system in requiring at least @ M7 score on'quizzes for a minimum C .
grade. If scores are below the 70% mark"repeat examinations' will be required
with the agreement thdt the last try will become the rcccrded grade. I'm not
equipped to try an cpen %ab! program this coming year byit as our bUleing
~ program progresses this will become a possibility."
‘ —Richard G. O’Brien (Chemistry)
"During this institute I feel 1 accomplished a number of important things that -
contribute to my personal and professional growth:i 1. I had. the oppor nity
to exchange ideas on a- variety of cr‘tical educational issues with professivnals
from widely sceparate geographical regions. The perspective of a rural midwest
‘college teacher vs. a more cosmopolitan view from the west coast compared to my_
own castern perspective was quite valuable. "The problems we faced were not 80
very different, but approaches to resolutions were both stimulating and worth-
while: 2. 1 was able to work with a ‘fellow institute participant on developing
-a systems approach to a cowrsg for slow {earners in 'Personality which would
on £he cognitive level be an overviey of - fundamentals of psychelogy and most
importantly on the affective level would attempt to achieve the objective of the
individual feeling good about himself-- change in the direction of a positive
self concept. Hopefully, within an academic setting he would have an opportunity
“for personal success - 'I can do it!' T think that in working through the v
rationale for the course- and various learning activities 1 was able to synthesize
concretely the major objectives of this institute. 3. I waslable to receive ;
some valuable feedback on the.courses myself and my»colleagues have <~velcped in
the last ‘year. All cotirses at Brookdale utilize the systemsiapproach and it was
-most “helpfdl to receive comments and reactions from professei onals outside of
Brookdale. ! Some of the suggestions will provide good material for revision of
" some of the objectives and activities. 4. 1 was able to take the time to assess
my positio on a number of educational issues generated in the large group and
small group sessions. 5. I feel that my commitment to gtqdents and thedr unique

. ~ ' - ’ i continued...
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.needs, especially disadvantaged students’, has been rev1Lalized and reinforced.
S feel a kind of renewal - an enthusiasm to work ever ﬁarder for those whom I
serve. :

| . K . . -Eugenia M. Parron (Psychology)
"I deveﬂoped a new exc1t1ng program to use sta~ting in September, and T am excited
about 1 Most of the people in my group of psychologists were worklng on assign-
ments in General Psychology. My fieeds were unique. I have been assigned to

teachiné three classes of Psychology 304. This course is a non-transferable course

designed to help the underachiever who is usually also assigned to a remedial type
English (and reading (Sometimes also math). The course is labeled as Personal1ty,
but it gctually is a 'watered down' General Psychology class. These classes -for
Septembdr will be small (less than,15 in each). These students need most' of all
to feel|good about themselves-because they have had s6 many set backs all’through
life. The program design is set up to help dcvelop a positive self concept in

all studtnts and also to help the students.feel successful in an academic setting.

All matéridls are self pacing with individual conferences weekly and two reinforce~

ment sessions a- week.! -

; . o -Alicia Perez (Psychology)
"The institute was good for'me because I accomplished the following: 1 met and
shared idéas and methods of instruction with other teachers in composition and
other fields; I was exposed to” the systems approach of instruction and "borrowed'
heavily| from it for my program; I developed a diagnostic test for entering
Arapahoe students; 'and I became further aware of instructional language, such as
terminal performance objec&ions enabling obJectS, etc.

"THe l973~'74 year will include part of the- Lane Community College composition

" packet.| I'had ‘to have my manual for my fall course tc the printer by August 13,
71973, so I did'most of my work last week. Now that part of Lane is already into

my manual, I'll be able to’ program various students through various paohayes
ilopefully ‘instruction will be improved (it should be the typing that's improved}
by my new awareness of various techniques: pre-testing,.better objectives, more
individual instruction, etc." . - .
B -Sally L. Robbins (English)

"Will probably attempt to asgimulate'Bev Funk's office simulation for insurance.
For those students who resist learning, this should be succesefu1 Sounds
exciting.'

~Jennie Mae ‘Rucker (Business)’

-

o
-l . D

"During this workshdp I learned to write individuelized_instructionql packages: on

. the lines of behaviorial objectives. I completed two units and I plaa to revise

my other units which T wrote before. The technique used here was very beneficial.
Wornlng session each day was most useful for general informatlon This workshop

T was really successful. oo : S

/

"Iiplan to start a completely self-paced program in algebra when I gq back this
Fall. I shall explain this approach to my other staff members and-encourage them
to follow the 1ndividualized instruction program.

PR ~Surindey K Sabharwal (Mathematlos)

!
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‘ "I learned how t5 sysrematize indiv1duallzed instruction dyring this imsticute.
A I plan to implement the Lu*rxculum I dvveloned 1n-basic compogltiun during TR
-
J

year. . - : P

"1 will alse be invelved in Qi%CDHblﬂ& ‘the systems approach to individualizéd
instruction with the other'faculty at Garrett. 1 don't know 1f there are other
innovotors in systems approach it my institution.”

—~Cassandra Sarah uchaefwr (Lng]ish)

plang for an individualized system of Chemistry
plans for an open lab) all- very much appreciated.

"Gains from the ihstitute;
instruction, (includes

"Plans for implementation: I think we can use Dr. Heider's system of Chemistry

instruction on about half of our anerai‘Chemistry students during the 1973-74

year.' C . )

-Chris Sheats Jr, (Chemlstry)

. - ‘ 4 v-

Learned what office simulation is like,

of view and the student'speint of view as we set up

ia LHSUT<DLL._ Taped all morning sessions and

methods in off J(e.SLmulatiDQ, also the session

we are doing in our departments in the way of innova-

printed and teped materials with the Del Mar f{aculty

them avallable in the libyary, One of the highlights
wearing and sharing with other people our experiences

fove sehools across Lthe country, ,

o & '

"1973-74 Academic Ycar. FPlan to prégant new course reaquest te the curriculum

commitlée, Septamber 1973. Approval will dapard on funding by TEA through co-

opevation of Devigio of Vée~Tech & Special Programs, since T am In the

acnademic "division fanded by the TX COOlenaleg Board. We havera room z2llotted

already ami eauipment Fle. « We could begin -Sepr. '74 we have to

i (because
publish new courses be they arg wf fered)” ' ~

"Accomplishment during the Institutes
both frou the teacher's it

a "model "
section sessions dealing with
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what
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I am excited about office simulati-~n hav1ng conceived
lasc Tall even Lbﬂugl ne TX Jr. Colleges had the class
this spriag-Zalveston CommJthy College:" -
-Mrs. Juanita G.

the idea of offering it
at that time.’  One had it

¥ . ‘,

! . K N P
. ! ety fe Y
time since 1 heard of the systems approach, I gaired an understanding_ .
‘and--t lemention. I gained some af%tual experlence ' in trying to
to tepch fransfer students the technifue of writing a critical re-

"For the first

of’ the concept

‘wrxté @ package
iew.

“im

N .
/ 1 P P
4

"Normally I find it easier to work alone oﬁ projects; but after my frustratlng

< attempt. to. develop a pdckage—uudor the excellent guidance of Tom”Kepner, I'm

willing to admit that the writing of this type of material must be-a‘cooperative
endeavor. I'm almost willing to admit that I lack the talent to write this type
of material, but I do have the ability to encourage others wlthin my division to
try the writing., 1 feel tlhat because of Tom's thorough QKpldndLlOIS and through
my worr.ng with his-packages, T could - instruct others and could evaluate their

products. . .

"A secondary accomplishment made @ossible by the institute was the formiﬁg of
frleudships with some interesting, talented people. Through this association I
have & notebook full®nf ideas to share with my olleagues.

- §

continued...
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"1 also learned of some avenues open'tolthe‘community college teacher for
obtaining information, guidunce, and posbible materials.

"One way I' 11 implement improved procedures will be to try more audio-tutorial ‘
types of teaching this year. Winter quarter I intend to use Tom's packages from . _
Lane, making some slight adaptations the' first time .around. :I1'll share this
material with my colleagues who teach the same sections as I do. Also I will be
_one of the tutors staffing our rew all- ~-disciplines instructional center starting
Fall quarter. My goal is to haye as much packaged material in communications in
the center as possible.' .

«Dorothy H. Stewart.(Engllsh)

"Accomplishments during the-Institute: 1, Important dialogues between. colleagues
as to - -how (methods) they teach psychology. 2. . Dialogues with non—psychology
" teachers which gave me insights intec some of the unique problems of other disciplines .
1. e., non-soclal science. 3. Conversation with institute members as to the kinds
- of innovative and non- innovative activities that are going on their campuses. 4.
Involvement in special seminars, 1.e. -'Working With Disadvantaged' by Dr. Mink,
which»will help me tgo try different tests and- counselling strategles with the dis—
advantaged ‘ ; : .
"Ways in which I plan to implement improved instructional procedures arc-as §
‘follows: 1. Write a clearer and more detailed description of my individualized
systems course’sd_that students at the beginning of regiQtratlon may deteiine 1f
this course is réally for them. 2. Use tapes, slides’, and other aids s supplc—
mentary materials. to the. ﬂndividual Learning Systems program. This I .bdieve
will be most beneficial to the disadvantaged students. 3. As Dr'. Mink ncrnted
out, I plan to make the first two-three wegeks as success-oriented as possible T
feel that this is particularly -important to the disadvantaged 4.. Plan to sﬁend
more In-class time with students as they work on théir id@ividual modules. In the
past I think I have given too much responsibility to proctors, and waited for
students to come to my office for assistance. o B
: : -Adolph C. Streng, Jr. (Psychology) e

- "I've redone five of the nine units for'Developmental Maqhematics‘— now they look
like something. I'm sure the rest of them will look better now when I.do them.

'WVIn Fall the class work will be basically transitional but the students will be
using thc ‘wnits I° ve made. They will be able to listen to tapes and read supple-
mentary material. In Spring it will hopefully be a self- paced coyrse — class
time would be work sessions and tests would be given cutside of class. Right naow

i all the objectivec are keyed to learning experiences, practice problems and post-
tests. ‘ Next semester there will be pretests keyed to the objectives.

"T work with an auto-tutorial basic and intermediate algebra group. Along'with i
two other- 1nstructors, meet students in group-work sessions once a week - we're
there everyday with-a different group, but students can come as amny times as.
| they wish. I meet with each student (150) .once a week to review matetrial and I
- keep all records I also assign retefts and, if needed, give extensions onBcom—
pletion dates. : o , ‘ : e
. . _ ‘ -Victoria B. Tauginas_(Mathematics)

-~ )

‘"I reviewed the: Lane Community College material. I will adopt or adapt part of
this material, gnd I will pass other materials to my colleagues.' Specifically, I

have begun to prepare a package of materials for very low level students. The )
purpose of thls material will be to improve the1r self- concepts and their ability
to expand on'a generalization. " - _ S : -Karl K. Taylor (anlish)

. G
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"During the institute I worked in-/n individual manner toward the development of -
some expertise in self+paced instruction I read, analy&ed“ and scavenged-exist-
ing programs which were available. I-have the beginning unit for a self- ~paced
course outlined from rationale to objective to pretest to learning strategies to

posttest, and l‘have plans fo1 styles of recyling

1

. -~

"I feel that the most important accomplishment has been the developfent of friend—4
ships which in the future will allow total exchange of programs in particular
academic areas as well as cross- discipline areas.
3 . -4 LI .
"During the 1973-74 schoo& year I plan £0 implement self-paced learning, using a
variation of the Ke ler plan for proefors, in three courses ~ College Algebra, -
Calculus I and Calculus IT. If/Time permits, Beginning Algebra will be analyzed
in terms of performance objectives (by other members of the department) with the
‘ 1ntention of self-pacing that course in 1974-75.

- ~Herbert L. Temple (Mathematics)

"I familiarized myself with the concept pf individualized instruction and attempted
to determine, in general, whether or not such a system would be feasible on the
Pine Ridge Indian ReServation. ¢ \
"Spec1fically, I examined the materials prepared by 5 Heider and found his
system' on General Chemistry to be adaptable to our neﬁds By implementing this
system for the 1973-1974 academic year, I would hope o persuade other members

* of our staff to examine the p0341bilities .of taking %usimilar course of action
in theJr respective f1elds I

- =i—Tommy L. Tobin (Chemistry)

o

«

"I gained a knowledge of the concept ‘Individuallzed Instruction I now know a
what the term means how to structure”course objectives, and how to implement
this procedure: I should also add that the agsociation and convermations with
other instructors across the nation will certainly prove .to be invaluable in the
future. / d - ' - v T o
4 ) R ) ' '
"I plan to takcge special group of’ about 10 students and put them on an individualized
instruction. program in introductory chemlstry It will be difficult to arrange for
an open lab situation because we are in temporary building and marty cther discinlines
. . utilize the lab."
- oo . : ' - -Gary Valentine (Chemistry)
" "Wrote course obJectives and course material for a 3 hour coLrse in elementary
algebra. I will try to implement the above course this fall at least.on a3 trial
basis. I plan to have the course in the winter schedule."
- —James A. Verhanovitz (mathematics) :

B
’

"The institute. gave me time to study, discuss and thlnk ‘about avoiding some pitfalls
in implementing my basic math Program on_a eelf-paced basis+ I plan to work.during
the fall 1973-74 on_writing objectives for my" pretest and posttest for basic math

so that I can atart the self- pace program in the spring of 1974 semester. .
I have developed sound on—slide using the 3m machine for the- complete course in Cn
basic math whose contents cover the principies of arithmetic and elementary algebra. T
This is a one~semester courseﬂ the sound-on-slides will be a great help on a self+. S
pace program. The sound-on-slide material was developed along  the~ same lines as'

the text material that I have written for this cdurse.

- A e ¥  -John H. Watkins (Mathematics)




"Bakersfield College already has a self—paced modular open—entr open-exit self-
instructional basic mathematics class and a learning Resource Center staffed with
para—professionals. T want to improve the success ratio of students by implementing
some of the innovative changes obtained from this workshop. Also, I hope to in-
volve other teachers in this approach. s
”Other,Innovative Activities' Develop a 6 unit course for students with learning
difficulties. This course: will be a joint éffort of_the English and Mathematics
Departments_and will consist’ of a seriles of narrative modular packets designed
to meet the students’ everyday needs. The students are disadvantaged (primarily -
Chicanos Blacks, and low socio-economic - whites) and have experienced little
success in the past. (tentative starting date - Oct. 1973).
» "Begin developinﬁ“modular packets for other departments for recycling: nursing,
B Ind-Arts; food service police and fire science, etc...(some packets comp]ete in .
Spring 1974. ) _ . _ . Ty
b - ' " -Billie E. Williams (Mathemntics)

“h.

"First of all, I made many new friends. The sharing of ideas and programs with
these people was most rewarding. The general sessions were educational in all
- -areas and most interesting. By evaluating all .course obgectives I hope to improve
, the success ratio, and to implement an office simulation program to meet Lhe
immediate needs of our adult students. ‘ S ‘
~Jessie M. Willams (Business Education)

“Learned the procedures for developing innovative maLerial problem solving and Co
wrote one unit in math plus ‘réceived units on various topics written by others. . '
-1 plan to teach a course’ ‘'using materials’ developed)by me and others."

I

p . Co . -Annie L. Williamson (Math).
1 . o
"I accomplished what I'hope will be improved instructional systems incorporating .
mastery procedures. A-system designed for'use with the traditional clesed quarter
- but with necessary use of 'in-'progress! grade reports. A system designed for use
T .7 with an 'opeh entry - open exit' .class. .l .

P "For '73-'74 School year I would nlan to implement the first system menLJoncd )

?/ aboyve which I will summarize: systematized units of content 1nCLudlag general and -

behavioral objectives, dinformation lnput and sources and activities.. systcmaL17ed'tﬁ

R evaluation of student's ‘involvement with above which includes: ObJPLthL and <

* Tsubjective feedback:® emphasis of system is on the-interaction oetween myself ahd

Sxe e MY students on as close to a 'one to . one' as I have time ad energy for: at owyr.

school, our psychology is offered in three 11 week quarters,” (terms?)" - - =
- e : s ‘ 0 —Donald J Wilson (Psy “hology).,
During the institute I have compieted about l~1/2 units,’ 1/7 orientat Bn to .

course and-:1l.- Basic Math These will be 1mplemented in.the fall. *Before Sept.

20, when classes start, I will have completed 3 units of niy own and will impl&ment R
L. thcse along with Rudy- Heider 's'materials in my Chemical.Technology course. - For . . .. .
: ' Rudy S materials I will work outlstudy guides which will add to or subtract froin

what he has done in_an attempt’ to.make these fit my situation and style. -1 feel
. ‘that the major accomplishments of the institute for me has been: 1. the allowance
i of -enough .time to develop materials and get an.ldea of my entire course outlay '
Jherefore, I will bé able to have an individualized .course in the Fall. 2. lhe
: exchdnge of ideas has given me - some new techniques for" student motivation (in
v particular - contract teaching and the money back guarantee) 3. T have worked .
" out a good many practical problems which had been bothering me - paper work (how ;‘_ y ’

i
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to keep up?), actuzﬂ scheduling, use of student proctors. 4. The recognition ’
that we all share
to my units worked jout: 1) a'student evaluation_ sheet_for instructional units;
'2) an attendance form to be used in keeping'up with those students who contract
(student's responsibility), 3) an activity sheet to be used by myself and student-
. proctors to keep up with whhat’ the students are doing.
UThis fall T will beé implementing my materials and Heider's materials in a
chemistry course taught to chemical technicians. I hope it will be totally in-
dividualized; the student evaluation of each instructional unit: the use of.
attendance sheets; activity sheets; and contract teaching
. "—-Ann E, Womble (Ghemistry)

"The institute provided exactly what was: advertised. I feel'confident about
inaugurating: an office simulation in.spring '74. 'There are limited innovative
acitivites at Delgado, however, I w1Ll expand on those which we do have later
whe I return ‘to my campus. .
’ ' T - ¢ ~ ' -John T.’Wynn (Bussﬁness)

Gt : B ) | EE— LIS ¢

. " What did I accomplish? I examined and evaluated instructional‘packages of
e several people, but three in depth. I determined that Tom Kepner's program b
will not meet the .nfeds of my students (transfer English), but I gaIned insights
into new 'strategies for teaching/learningﬁf d into ways to systematize in-
struction. " . : .o :
" also examined portions of a package developed,by Mrs.- Herbert Temple, wife
of a participant&in the institute. Her package 15 most impres.ive and I have
asked her to send the whole. package for me to examine and hopefully use as

E supp]ementary materlalS/for my students: Since she does not charge for the

'program S use in this fmanner, it is indeed cheap. . -
el 4~<«~_~.. . ”//

"The-greatest. benefit af’ theiinstitute for e has derived: from the indepth, out-
of-class exchanges between Lrene Honeycutt-and me: She-. askeq%me to evaluate in-
structional units she .has developed for poetry. ' Our discussidns have® led to our
grappling with téaching strategles formulating and ref1ning objectives,
identifying what it is we;aétually want the stuucnts to learn, determining”
» whether certain affective objectives should be graded or whether they shoul
) 'suitably be ungraded (but measured) or whether those. cbjectives ‘'should best
,Qphiased as- objectives for the instructor (re: establishing proper learnin
_vironments..)L . These discussions with Irene were beneficial because we
not talking abstractly; we were dealing with specific problems in a particular
course, but the answers we arrived at often had implications for other courses
. too. Out of very honest, if demanding, interchanges, I feel that I more clearly
h }understand hbw I can and shohld modiFy my own teaching. The ‘discussions stimulated

gy: ime to th1nk freshly, creat1vely, abdut problems I have ‘been struggling with for

v “the past:two : years— particularly those relating to the question of how to wed

5 systematic instruction with Wumanistic- goals. .And the discussiens ‘and sharing of
materials has shown me the need for and .value of honest, indepth evaluations
. among colLeagues. Curs{:z\ixaminatiors and evaluations are of little value to
seither the designer or valuator and: certainly not to the student.’ 'Perhaps
“such sharing'can only occur on a one-to-one basis orin a small group - of 3 ~
"(where face- sav1ng and ego loss do not become 1mportant) rather than in large
groups... -

;) by someone outside my subject/area, ‘Dr. Hunter (Chemistry) worked with me_ as" I

B

he, same problems to one degree or another. 5. .. have' in ‘addition’

e g



developed my project on English. He was able to seé weaknesses that I believe
an English instructor would have been too cloSe to see, ;
"“In terms of-developing a system for my students--I have been working gn an
individualized approach to English l2l~-personal essay writing (lst quarter of
college transfer English): a) spbcifyinp tegminal performance objectives;.
b) specifying enabling objectives; "c) specifying learning -activities; d).
. specifying evaluative strategies I .
"I am (merely trying to verhalize and systematize the course as I have been.
teaching it; ong of the objectives being to identify and validate my approach.
However, much more work needs to be done. T must refine all of the above,
incorporate: (identify) more enabling objectlives and develop more learning )
acmiv1ties td suit the individual needs of students. One of the final aims will
_ 0
~t;;p gduce a system which will enable the student to proceed at his own pace
. through-the course; however, hewill be required to have frequgnt contact with
7 the instructor and/or students tp receive feedback on his wrlting

| .

"”Du11ng the’ l973 7& acaaemic year I intend to identifv the complete set of .
terminal and enabling objectives,. verbalize” learning activities and cnnstruct
measuring ‘instruments. - I hope to be able to produce all-of these in some work-
able form as I teach the course this fall -and to refine them in the winter\and
“spring quarters. T will ‘invest my time in adapting these for use with sections
.which are scheduled for oné three-hour session per week, since I believe thht
structure has proved itself highly flexible and benef1c1al for Eng]ish l?l Cnote
that I am currently teaching a section on thaL schedule).

: g " -Peggy Zacharias (English)
. ~ . ) [ _ ; \
"The innovation sessions have -helped me td understand the Systems Approach and also
in our small groups 1 have learned a lot Hf new techniques Eqr teaching by listenv
_.ing to and talking with other instrtctors from many statele\ “am very excited '
about returning to our school’ with the many 1deas and plans or a _new year. \‘

"I am supposed tor give a report to our,administratlon and facultv members on | ¢ .
this two' week session. ‘At that time I hope to generate enthusiasm among the
administration and faculty so they will also want to. e\periment in their classes
with fresh ideas,’ | '

a,)"

"This summer’ I was .appointed as rhairman for a faculty - studont ad'istr committee.
We have wnrled =ll SuUmmer writlnb a handbook for the faculty., I will held a work~
"shop for all the faculty and administration to explain our procedures, etc. At
this time I, will 1mplemcnt many things I have iearned from these two weeks. \

"At the present time our Dean and. President are the ‘main innovators at our colloge1
.There ure 3.or 4 other members that are interested, but it is up to me in our
mecting to motivate others. The administration is trying to develop new teachirng
technichs for our lecture classes, atc, 4. . ‘ ;

/ U -
It would be helpful for us -to v131t’other groups: during the afterngon session
T would.like to see another. meeting next summea so-we would be able to discuss the
innovative activities we had: tried in 1973 74. ' , . -}

N B : _ . %
"This wag one of. the most exciting and informatlvp summers, I have spent I Lruly
enjoyed every moment of it. '
: - _-f_ _ -~ ' =Sarah M. Kennedy (Psychology)

\ "

)

l,::_ ; .:h | 'i 1. . _t. T o | \
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. 7040 16th Ave,

August” 6- 17,

Willie M. Artis (Math)

4811 Easthaven Drive
Zharlotte, NC 28212.
Central Pieumunt College
oharIottL, ’8’04

Mary L. Racon (Business) s
#2, Box 29% . £
Somerset,: -Kentycky 42501

Somerset Commurity College

Somerset, Kentucky 42501

Bart B, Bare (Psychology)
Rt. #1, Box 9Q AA

Boone, NC }6607 . -
Caldwell Gommunity College
lenoir. NC ~78045

Bean (Business)
NW o
~eattle, WA 98107

Lois B.

-Seattle Central Community (ollege

S°attle WA 98]22

»

‘ Barbara E. Beard (Business)

_West Simsbury, CT 06092

‘Marcella W.

Rt. #1, Box 50 A-1.
Williamsport, MD 21795
Hagerstown Junior College - -
Hageratown, MD 21740
i

Carl M. Benjamin (Math) .
3418 Christmas Tree Lane ‘
Bakersfield,’ CA 93306
Bakersfield College
Bakiésfield, CA 93305

Blechman . (Business)
234*W. 64th Street o N o
Inglewood, .CA 90302 - '

.Los- Angeles Southwest College ‘
Los Angeles, :

‘ca 90047

James L. Brother (English)

7 Pondside Lane

%
Hartford State Technicals College
Hartford, CT 06106

1 /,‘

1973,

9.

.10,

14.

15.

PARTICIPA&TS AND CONSULTANTS
- - "TO THE BOULDER INSTITUTE .

\

» <«

,Denald E. Dalrvmple (Chemistry)
424 W, 12th )
Trenton, MO 64683 S .

““Trenton Junior College

Trenton, MO 66683

.John H. Doerr (Chemistry) .
515 Breezy Lane

Wharton, TX 77488
Wharton County Junior College
.Wharton, TX 77488 .

/ _ -

'Mary H, Dudﬁey (Psychology

2510 Lynn Drive l
Big Spring, TX 79720 . i
Howard County Junior College
Big Spring, TX 79720 .

Glenn R.‘Groenkev(English) ‘ ' i
618 Saguaro Drive .. _ . . L
Tempe, AZ 85281 : :

- Scottsdale .unior College

Scottsdale AL 85281 - :

. Lucille M ‘Groenke (Math) ot S
618 Saguaro Drive - . - .
Tempe, AZ 85281 .'5‘ e

' Maricopa-.Technical College — e
Phoenix AZ 85004 ! =
Adelle Jt Gustafson (Business)

733 Bonita Drive g S .

Souih Pasadena,, CA- -91030 ' '

.. Los Angeles Southwest.College .

- Los ‘Angeles, CA "~ 90047
‘Ida L. Helms (Math)

4327 Castleton .Rd. ,
' Charlotte, NC 28211 . - . W

16

' Charlotte”-NC

) 'Michael»J Herrick (English)

Central Piedmont Community College :
28204-

99 Milford Pt. Rd.

ilford CT 06460
Housatonlc Community Bollege
Bridgeport, CT 06608 - o

.l

P
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17.

18.

N

9.

20.

21.

‘2 AIVdunctlle 1.

23.

24,

: Marhiston,‘MS

fﬂ}knbton,
South Texas Junior College

" Irene B. Honeycutt (English)
4411 Carventry Court

Charlotte, NC 28211

Central Piedmont Junior College
Charlotte, NC 28211

Juiie Y. Hungar (English)

18213 Ballinger Way NE "o

Seattle, WA 98155
Seattle Central Community College
Sesttle, WA 98122

Aun L. Jackson (Bu;inesa)
P.0. Box 186 . :
Mathidton, MS’ ©39752 . .
Wood Junior College
397527,

e
Curtis K. Jackson (Bu51ness)
415 N. 7th

Tonkawa, Oklahoma 74653

‘Northern Ok lahoma College v

Tonkawa, Oklahoma 74653
Ralph W. Jones (Chemistry)
404 Es ibLll Avenue
Millville, N.J. 08332
Cumberland -County College
Vineland, N.J 98360
Uone"
1}55 N. Brand Blvd.
bleﬁdale, CA 91202
Los.Angeles City College
Los Angeles, CA 90029

(Busin%us)

Stephen W. John (Chemistry) «
Rt. #8, Box 381 M

Pleasant Hill, COregon 97401
Lane Community College

>

; F
Eugene, Oregon 97405 . 1:
Sarah M. Kennedy (Psvcho_logy)rJ
1111 Blalock Rd., #96

TX 77055

Houston, TX 77002 .

6

Lof

25.% Rondld L. Kiziah (Business)
. Rt. #2, Box 285-A
" JHudson, NC 28638
Caldwell Community College
Lenoir, NG 28645

26. *C.“Krinhnan'(Chemisgry)
411 Ollve Street
Fdwardsville, 1L 62025 ‘
State Commihity College,
Fast St. Louis, IL 62201 -

o
i
[

77;,

£yl

JOSLph H.
Re. #2

Farm;ngton, MO 63640
" Mineral Area LOlngL
Flat River, MO 63601

Landeau (Psychology)

28. Frank S. .
Rt. #2 o
Robingon, IL 62454 _ :
Lincoln Trail College ~
Robinson, .IL 6745A

Loll (Psychology)

29. Donna C. MaggL \FﬂglLsh)\
- 207 David Drive, A~4
. Bryn Mawr, PA 19010
Ellen. Cushing Junior
Bryn Mawr, PA 19010

Coliege

U

30.° ﬂr%ear J. Maio (Psychclogy)
~i260" Nona Ave. P Lo
Trinidad, CO §1082
~ Trinidad State Junior Colleger
Trinidad CO 81082

R e S

31. Gary 1. Marulef (Math)
' 101 C. Dibb
China- Lake, CA 93555 ) '
Cerro Coso Communlty LoLlege
RiagecrLGL CA
’/ N . .
32, Emily B._MCCuin.(EngLQsh)
18546 Avenue 3172
Visalia, CA 93277
Porterville.Coklege
Porterville, CA 93257
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33.

35.

36,

39,

40.

1909 S, o
. Midland, Michigan 48640

~ Denver, CO 80205
‘Auraria Community Collega_

-y

Kathy Miles (English)

964 S. Columbine

Denver, CO- ‘80209

Lommunity College»of Denver
1250 Bannock

Denver, CO 80204'-

Clark F. Mo%t}-Jr.‘(Chemistry)
.Badour Rd. h

DeltaiCollege

University Center, Mich.

Richard G. O'Brien {Chemistry)
2466 Mi Casa Circle

Casa Crande, - AZ 85222

Central Arizona College
Coolidge, AZ 85228

Eugdnia M. Parron (Psychoiogy)

87 Sunset Avenue

Red Bank, N.J. 07701
Brookdale Coumunity College
Lincroft,.N.J. 07738

Alicia Perez (Psvchology)
175 Kush Lane'ﬁx
Corpus Christi,'\< 78404
Del Mar College .
Christi, Tx‘§84oa

SN Lyl
Sally L. Robbins{(English)
JI5 E. 4th-Ave.. * T A
Jehver, Colorado 80203 =~ -
APqpahoe Community College
59 W.S. Santa Fe Drive .
Littleton, Go 80120 . S

Corpu“

Jennie Mae Rucker (Bu91ness)
3327 Gaylord Street

!

Denver, CO' 80202

Su*lnder K. Sabharwal (Math)

2904 Pine’ Place , .
St. Louis, MO 63103

State Community College -

E. St.

ot

Louis, IL 62201

48710

41,

42,

&3,

44,

46.

47.

48.

.Del Mar College

andra S. Schweitzer (English)

- #1 .
Henry, MD 21541
grrett Community College

McHenry, MD Llsal

i

S
Rt
Me
G

-;-\ .

Chriqtopher C. Sheats (Chemistry)

42107 Yosemite Drive
Greeley, CO B0631
Aims College

4

‘Greeley, €O 80631

Juanita G. Sloan (Business)

4501 Clearwater Drive

Corpus Christi, TX 78&13

cOrpus Christi, TX 7840£

.Dorothy«H Stewart (anl1sH)
2623 _Reservoir Rd. )
‘Greeley, CO 80631

CAT \College

.Gr eley, ‘"CO  B0O631

‘e o
Adolph C«vitreng, Ir.
7ll'Vg%iant Circle e
Garland,

Eastfield College *~

. Mesquite, TX, 75149

:Karl KY Tayldr (English),

288 S.!Market
Washlngton, IL 61571
Illinois Central College
E. Peoria, IL 61611
R )
Victoria B... Iauginas (Mach)
1529 S. -49th ‘Ct.
Cicero, Ig:§0650

(Psyéhology)'

TX 75401 "~

o !

Moraine Valléy Cqmmunlty College

Palos Hills, IL 60565

Herb@rt L. Temple (Math)

3468 S. Perkins

Memphis, "TN 33118

Shelby State Community Co]lege
Memphis, TN 38111



49.

51.'

52..

53.

54.

55.

56.

" Tommy L. Tobin / - 57.

Rt. #1

Winner, SO 57580

Lakota Higher Education Center

Pineridge, SD 57770 b

Cary W,
19800 Marilla Street
Chateworth, Cn 91311
College of the Canyons -
Valentia, CA 91355

James A. Verhanovitz (Math 59.

2070 Reppuhn

Bay City, Michigan 48706
Delta College

University Center, Mich 48710

John H. Watkins (Math)
18 Summit Drive
Farmington, MO 63640
Mineral Area College
Flat River, MO 63601

Billie E. Williams (Math)
3212 Century Drive
ersfield, CA 93306
Bakersfield College
Bakersfield, CA 93306

Jessie Williams (Business Education)

3212 Century Drive -

Rakersfield CA 93306

Bakerafield Adult-Busineps Career Center
Bakersfield, CA 93301 )
Annie L. Williamson (Math)

50 38 Wabada

St. Louis, MO 63113

Meramec Community College

St. Louis, MO 63122

Donald J. Wilson (Psychology)
Rt, #1, Box 94

Sprlngfiel -Oregon 97477
lLane community College

\?ugcne Oregon 97405 -

Valentine (Chemistry) 58.

Ann E. Womble (Chemistry)
2413 Wade Hampton Blvd.

‘Greenville, SC 29607
Greenyille Technical Education Center.

Greenville, SC 29607

John T. Wynn’ (Business)
615 City Park Ave.
New Orleans, LA 70119

~Delgado Junior College
New Orleans, LA 70119

Peggy A. Zacharias (English)
5601 S. Delaware

Littleton, CO 80120
Arapahoe Community Collage
5900 S. Santa.Fe Dr.
Littleton, Cp 80120

£3
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1.

CONSULTANTS

Leahbeth Barnard (Assistant Directox)-

80 S. Adams Way

Littleton, CO 80122

Arapahoe Commuryjty College
5900 s. Santa/Fe Drive
Littleton, CQ. 80120 ‘ :
Lorraine P.,Dieudonne (P$ycho;ogy)
1118 Cuesta Drive

'Mountain View, CA ‘94040

Foothill College
12345 E1 Monte Dr. .

.Los Altus Hills, CA 94022

Beverley M, Funk (Business)
19815 10 NW _

Seattle, WA 98177

Everett Community College
801 Wetmore

Everett, WA 98201

Rudolph L. fieider (Chemistry)

» 61 Chaminade Dr.

Creve Coeur, MC 63141
Meramec. Community College
Kirkwood, MO 63122 -

»

Walter E. Hunter ;- Dipector
Rt. #2, Box 424,‘Sch ettler -
. Chesterfield, MO 63Q17 .

Meramec Community College
Kirkwood, MO 63122 .

Thomas A. Kepner (English) |
4790 Brookwood St. . .
Eugene, Oregon 97405 -

Instructional Deyelopment Division
P.0.Box 1028 .
Corvallis, 0régon_92330 ~

- Barbara Washburﬁ (Math)
1600 Concordia Ave.

Austin, TX 78722

Austin Community College’ .
901 Neal St.-" X”“°
Austin, TX 78702 T

e

|

K3
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" Introduction to thesy Evaluation Rgport

AN

o O . /

" v
< . . -

’ ~The institute evaluation report has been prépaéed by

an outside evaluator. 'Mr., William Christensen was an advanced.
graduate student in Business at the University of Colorado,
Boulder. The evaluator was recommended by Professor Thomas
Shay at the Univereity of Colorado. Mr. Christensen has had
considerable education and experiencé in the areas of manage-
ment, goal setting and evaluation.

As an evaluator for the institute Mr. Christengén
developed and administered the survey materials, vigited
institute sessions, spoke 1nformally with the participants
and wrote the’ evaluation report. The evaluation report be-
ginning on the next page 18 unedited.

g
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INSTITUTE EVALUATION REPORT (IER)

Ihis demographic profile arid evaluation summary report

v

is presented in four parts as follows:

Part 1 sunmary of Participant .Pages I£R 2-5
Demographic Information
i ; Sea . *
' Part I1I» Summary of Overall Pages IER 6-12
Evaluation of Institute . .
Part 11l 'Summary of Evaluation of = Pages IER 13-22
: Morning General Session

- C Part 1V --Summary of Evaluation of Pages IER 23-32
' Primary Workshop Sessions -

Each part is c?mplete within itself including (unless otherwise

* i ‘.
i

indicated) the foiloﬁing:

a) ‘Source =-- ldentification of and exhibit reference
copy of instrument used for data acquisition.

b) Summary of Data -- Presentation of objective data in
exhibit.form and subjective (reac-
tion data in narrative, item-
summary form, ‘ .
o _¢) Evaluation Comments -- As needed to add to, "amplify,
' clarify, or otherwise reflect
on the evaluative information
provided,
In considering the various evaluation segments, please notethe
changing significance of the different numerical ratings. Each
rating ééfieslshould be considered on its own merits, and not

numérically compared directly with other series.
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PART 1: SUMMARY OF PARTICIPANI DEMOGRAPHIC INFORMATION

. - oo, /

W — . '; } t
_ \

Source N ' '

, .Demographic information conterning each institute part1c1nant
was obtarred from the, institute appllcatlon form submxtted-ov
each’participant. §

&eference "Appllcatlon for Admission to an Institute or
"Short-Term Tyaining Program (Title V-E, P.L. 90-35, EPDA)," U.s
Dept, of H.E.«#./0.E., Form Wo. Dl-R0717 e

Since no blank copies of the form were readlly available,
the attached Exhibit 1A% LSAa copy of a’completed form selected
at random, with prlnC1pa;)persona1 data blanked out.

Semagy of Data ! \» : | :
- Se xhiblt 1B attached o , . e
' b
‘Note that not al 1nfqrmatioq from all lines/blanks of *the
form is presented. THose lines/blanks omitted represent data of
such a highly personallzed and/or a highly generallzed nature as
to be no appllcable t this proflle.

For further 1nfor ation and detail, refer to the complete
fiLe’pf applicatiols a returnéd to Dr. Hunter. )

a5

4 N

. Evaluatior Comments -
Ihe nature of such demographic data does not lend itself- to

.meaningful comment.

e e L. e

~ ¢ . . ! ~ . i .
. * The most significant institutional and individual’ demogra-
phic related data for iﬁrposes\of this institute were implied irn
the criteria for institutional application and participant selection
-~ e.g. With respect to the "Community Colleges With High :tinor-
ity'Enroleents“ porti¢n of the institute designation,

- fhe appllcatlon form data reflected neither’ a) the relatlve

i/ ,minority -enrollments. of the various colleges represented, nor b)
the minority represéntation on- the institution’s faculty/staff, nor
¢) the mlnorlty groups represented among the institute part1C1pdntS~

! '\ - M
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; : . . . . . -k vy e { ;i o _: e
BV AN T AL T S U Tl B S = TERM TRATR L PROGEAR _‘ —_— JUSECRE S S | '
- -t Plrrr. Wby, Py it o [ (IR S T Y I«‘Ll'-'u\H, !
. N - e . .- e ey 4 " . — " -
" h A P T ,Amu‘.?.. 3 . ’Jq(_‘ Y VST T ———
Phu MG i Livant omp i fr a0l i TuMy CAREFULLY AND ki TukN 74 THe 1RECTOK v ) i b G FART
" ; : . OR ALTF: nr»
OF THE TORALLING Bl Rt e nfani s BROoV IDED ARt NUCPALLY SUFFIGIENT, *HOUWEVER

I SPACL 15 IMADELAT: T rvYN .»if HFME, BEGIN ON THE FORM ANG USING ¢OR-TSPOUNCING NUT%EW« ’“T':".’l’.l:l' N AN
ACLITIC 0L AnE ThE ] Asl AT7:6M TO THIS FORM,

LI ¢ AM;'T it ARPAREEC OF INCTITLTION X "G, hit ﬁmn

5 CFIY: LTAIE, MR SNED : Institute for Implementing a Systems Approach

" Meramec "‘Commnity College to Instruction Within Community Colleges
11333 Big Bend Blvd. ' With High Minority Enrollimeunts
Kirkwood, Missouri 63122 ' : : :

sy . h * . ?38:::0§~§F$3T;7 ‘Ehg{’H GAY VlAR;
. {314 -30h00 L : VRORTEG DAY, YEAR D ERONTH, BAY,
: (314) 568 % - - ‘ | _August

SOCTAL SECURIT  NUMFER

. o 19 -
- . R . . . p——r—— - JR— - °
g ~ 6 SEX[IMALE CFoocefr maritan status@varrier [ sengue .
' g'Tamurm ACDRESS | 5TREET, cmr, STATE, AND ZIP CODE] 9 CURPELNT ADGRESS [STRELY, CUTY, STATE, AN ZIF COCE)
e .
Same
! ‘
- o *

FFICE TELEPHUNE : AREA COUE

- e e e e - - e o e ¥ vty
. , : S *,o CUHVE I4] AN CINCT I UTION OF St nE® LuckTioh
 ERETES AR FLREST T e TR -z F COPE! OF INSTETUTION [no BUS INESE AGENCY O CIHCR DRGANIZHTION] W2 D YOU

ARE MW X5 MPLOYED GR U ATTTNDING
cumberiand County College, Box #517, Vineland, N. J.- 08360

.

rn- ¢ OF PRESE N BT it o R R uaovr-nwco INSTITUTION +5 N AL ’%PECIFYT .
“Asgigtant Professor ® PusLic i ppivaTE Bimvins  hevEr® ‘ '
13 NamE o450 ADOREST 'CITY, STATE, AND ZIP QODE) OF |N$'r|'ru'r|0~ WHERE YOU EXPECT TG 4F EMPLOYES (MMEDIATELY AFTCR THE
PRIGCSED TRAINING PROGRAM . :
: ".b . ' Same T -
« 'Y
CTATLE GF POSITION YOU wWiLL HOLD ‘ ) T THE ABOVE=NAMED INSTITUTION.IS JoTHER (SPECHFY]
e Same - B eusLic CIPrivatE [ ~YF2R . YovEar ‘
AN IF ACCEETLD FOR THE PLOGRAM, O YOU PLAN TO WORK FOR A DEGREE? Oves . @ wo
T OAF TYESY LPECHFY TITLE o “EGRFE, . . ,
VERTIT1LS YOU HAVE ATTENDED - : T
s NARE OF INST1TUTION JDEGAEE MAJOR ¢ " MINOR. B LIEE ATTENDGD ;
N e Mach e Mo '
Univ. of Penna. - +1»~ |&ngineer| T s €946 1948
Temple University‘ " |B.BEd} Science| Math 1980 | 1952
B s T i . : A
- Temple ‘univérsity - |M.5d| 5. | sciénce | 1952 1957 -
16 SJWARQ.‘ZE.XO\;R. YEARS OF vtx-s'twtuch AN TEACHING, TUUK ATIORAL AMSINISTHATION OR ,01HER.EE;.MED WORK '
- — ) ma N ’ . - N 14
LA R L . YEARS o;T . ) VEms OF
sun rc'ns OR’ASSIGMMENTS : . LEVE
| sundeCw i _ LEVEL EXPER | ENGE SUBYECT OR ASS)GNMENTS L lexeer)ence
= T . . ) .
chemistry “ | HS I3 Physics —_— Jr.co11.| 4
lﬁtﬂ S .. HS 4 - Geology . Jr.coll. 2 -
P&y;icg SRR L 17 Math AL R
. ngpt. Chairnan  §E.Coli. 2
Of 118g  1emg@ 0 . pace 1 !,_co“ussou#“‘%’??.{v: FULL DA
s LI 7 IR Lt oF uoasuoaa., e -
3 ﬁ-f ; L , - R ' C
- . - . . . R . LI - . .
‘e * ~ L . a
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el

17 EMPLOYMENT RE(‘("RL~—LIST YOUR PLACES OF EMPLOYWZNT

IN TEACHIN’G, EDUCATIQI\.AL ADMINTEC TR*\LCW 0O/ OTHER «”El an[‘

WANK
BUS 1 THE LesT 5 YEA?S.  [START WITH YOUR PRESENT ‘GR LAST POSITION AND WOSK BaCK,) .
rATES™ NAME AND ‘ADDRESS OF EMPLOYER - -~ NATURE 5 YOUR OUTlEg
1969 - C . i . R
7. umberland County'College _ .
pPresent inel 1, New Jersey Asszstant Professor . -
. 1967 Woodstown High School . Science Teacher
. 1969 Woodstown, N. J. i Department Chairman
Sdmmers South Dakota School of .- NSF_Institute Instrictor .
il9§g_lg7l Minas & Tech.., Rapid City, . PSSC  Physigs ] .
: - 'S8. D . S
1 i . - [ . | .« . ! . . : . . B .
_ I .
8 LESTNANY kO_DITIONAL TTRE!IFICANT PROFESSIONAL OR I«CA"FMIC EXPEPIENGES YDU HM’E HAD T}IAT RELATE TO- THIS TRAINING
PROGRAM, EOE T PNSTI :

'TES, WORKSHOPS, S[MINARS, CONFERENCES

ETC. . A

_ * NABURE OF PROURAM - ° SPONSORING INSTITUTION'(Oh AGLNGY). oATE
(1) PSSC. Physigs Project ‘N.S.F. Institute ° - 1958 -
One of first public' school |, S '“n ) ) . ’ o
© ' ‘teachers. to use the material T ‘ Lo ]
'in New Jersey. o o . S v ] .
. {2) Taught PSSC Program-in. o NJS.FP._ . : - - | ..19%60 to
. NSF Institute$ at Univ. of : coTe e T R 1971 -
' Colorado (3 yrs.) and South, S | ) o
Dakota School of Mines and ' T e oo 1 PR
‘Technology,(7 yrs. ) : _' I o o N
: K . . L , )
“19° GIVE NAME, ACORESS, AND TITLE OF YOUR IMMEDIATE supanvuscn, DEPARTMEKT GHAIRMAN, DEAN SR OTHER 0FF|C1Ab
~st . '|sooRess - -
e C g o Cumberland County College
THTLE - - Lem g = S P, 0. Box #517' . ,
Dean of Instfgcugéng - Vineland, New Jersey- 08360 '
20 | PLAN TO APPLY THE BENEFlTiﬁ?" Z

S PROGR&M TO HY LDNG-R&NGE PROFESSICNNL CAREER PLANS IN: HIGHEFU )
fan EDUCAI’ION AS FDLLONS”~ .

We are beginning to he systems approach to -our, educational iy .
programs.‘ I ‘have been ass;gned to.teagh the Semeral Chemlstrg classes

.fand will be-: able. ro make immedjate applzcation ‘of the: be. :
: ,.*th;s work. Then,. experzence gazned,can be applled to. my
;;_'ﬁ'in Geology ‘that I - int;%duced two years ago as a new pff rz
' school. N R L .

‘ % (S8 '-‘_5 7 -
g 21 Wit leg Iy THE |~s1rruvaon's Houelnc FACIEIT I£S 'ﬁFfVAILABLE. ;gzvcs ~Cine Lwnru MY _§POUSE: !ives : cETuo
Auo GHILUREN: . [ vES Ag;uo _{JF CHILOREN Wil ASCOMPANY YOU, -COMPLETE THE FOLLOWIHGY -

om0 NAME! OF CHILD i .V;ags;sEX'"- o Housnnc Apnauszmenrs YOU PﬂEFER ;' j'~= Lo [‘;"
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" Part 1:
* , _No, (59) %
Line 6;: Sex - '
... Male- R . 317 52
Female ' 28 48
Line 7: Harltal Status - .
Married . = - 48 81
Sln ‘ . 10 17
% No Response) ) h\ 1 2
L_E, 11 I;ﬁghhowgtr~*-) An_Institutjon of Higﬁég Education
Servxng In ., / . , g8 . 98
, Preparlng To Serve/In . -0 0
. . NR - i 1 , 1
C1 ,r, P
Line 12b; Title of Present Po=1 L o
’ ‘ Instructor . ~ f38f‘ 64
Associate Professor _ 10 17
. Assistant Professor B $'9 16
Other 2. 3
at - N, o . ‘
Line 12¢; [he Above Named InStltUtlon Is ' '
i) 'Publie 45 76
. ° Private’ R \ 4 7
NR . 0 ] 10 17
. T st
7+ ii) 2 Year, . 54 92
_ c 4 Year . z -0 0.
’ WR. ) ) , © -5 -8 s
E p e -
~Line 147 Do You E;gp to WOrk For A gree + ’ o
: Yes 14 24
— " No- - P 44 75,
5 ‘NR , 1 R S
Line 15; Highest Degree Cucrently Attained :
- Collepes and “Universities You Have Attended ’
PhL/ 'dn R . LR
. MA/ S - 49
BA/ W3 y . : - 5
‘ NR N . -\’ : o \ 2 E
Lége 10/1 Experience In Teaching/Employment Record
;L3w37'var 3ervice 3 0=2" 3=5 — 6-9 10+ -
Community Jr, College - 11 24 11 - 4 _
i Jr./5r. High School 1l 8 6 6
Other -5 11 1 0
X B (i# of respondents shown for each. cell) .,
LS N “

£
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Source. ' ' ' S : -
At the c1031ng general Session of the institute on Friday ° «.
morning~August 17, each part;qxpanc was asked, .. complerz a
standard EPDA comprepensive‘eValuation form. :
Reference "Participant‘lnformatié% and Evaluation (Insti=
titures, Short-{erm Training Programs, and Special Projects Under
*Part = of the Education Professions Development Act)," U.S. Dept
‘ " of H.k.d./O.E., Form No. 51-R0847, o
- L 3
nxhlblt,IIA attached represents the . evaluatlon portlon of .
/-that form, "Section B -Evaluation of Dralnlng Program (pages 3,4),!

Fl
4

¥

ot kY

Summagy of Data s | v
. See hxh;blt 11B for obJectlve data from 11nes 1823,

- bee Exh1b1t LIC for a summary of the comments ptOV1ded by the'
parti%ipants under lines 24-26, 1In presenting this summary, part-
-~ "icipant comments have been 1nterpreted edited} ‘and thereby grouped |:
—- and tallied. Comments specific. to 1ndLV1dua1 sessions have been
omitteéd and left to the various session evaluations. Other comments '
believed superflous and/or otherwige non-contrlbutory to the eval- ‘
uation have also been edited out. - :

0y

%

1 R

< "+« For further information and dletail, refer to the complere file
of overall evaluations as returned to Dr Hunter. - P
- b “
o valuator Co ts IS

' The various -issu<s and p01nts raised in the above . reflect
all of the sxgnlflcant reactions received throughout the institute
by the evaluator in 1nformal d15cussLon W1th many of the 1nst1tute»
part1C1pants. . ' S R

Ed

S T
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26. IN THC SPACE BELOW, STATE BPIEFLY YOUR CARFYER PLANS IN-MIGHER EOUCA TION. INDILCATE ANY RECENT

PLANS, IF- THIS'PROGRAM ENMANCED YOUR CAREE DEVELOPMENT SUFFICIENTLY TO JUSTIFY THE TIME THAT

‘TQ IT; EXPLAIN HOW, N
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No,(46) VA
Li ) e
- 1) Outstanding 26 57
. 2) Very Good ' - 20 43
3) Good o ,
_ . 4) Adequate
e 5) ‘Poor

Average Rating = 1,45/5,00

1 L=
| 2) Fairly Useful Co e 5 11
| 3) Lot At All Useful T o
A 4) ' Don't Know - . O S ’ .
[U Average Rating = 1,11/5.00 \ $ T
\y - _ v X
Je 21: Level of ‘raining <7 / : R
i)} Over My Head ‘ : 0 0
2) ‘Interrarved With Background/Experlence 44 _ 9§~‘fj\\
, 3) Intormation Already Fagilier 1 - B ¢
NR(No response) . '
_ Average Rating. "2.02/3.00 Y _
: e 23;: Tength of Program - A . - : \ f
R | foo Long : - - 5 = ! 11,
2) [oo Shorg : T 15
3) About Right Length O 30 .. 65
¢ - - N nh N 4 9 ‘
Average Rating = 2,60/3,00 3
Line 20; Arggﬁa; Focus of Primary Valu Do i
Instructions = Rank A-B-C-D in 1-(Most Valu%) ~2-3- Q Order £
Area of Focus/Rank 1 § Ave, Rank
A) Confent 10 1 B 7ﬁ7 %Ai_ 2.2 '
. 8) Attitude Change .7 a ' 9 5 2,72,
) Methodology . 22 ll 15 2 0 1,67
D) Communicatien 3 10 13 7. 2 1 =273
t¢it of responses shown for each cell) .. :
: WA
. N .\,;
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ine i Rating of Instjitute Characteristics
-Instructions: Rate each characteristic A-0 on a scale of
1 (Outstanding), 2(very Good), 3(%ood),
4(Adequate), 5(Poor) . _ _f

Chhracteristic[ﬁatingg, 1 2 3 4 ) NA_; Ave,
A) Q of Curriculun . 18 21 A 1 11,73
3) Q of Ynternship Experience {14 11 5 1000 1,70
C) Q of Learniny Atmosphere ' 21 19 2 1 1 - r 1,23
D) Efflectiveness of Schedule 14 19 9 1 1 13 ﬂ 2.00C
‘ E) Q of Full Time Staff 118 10 1 1 13 § 1.50
' F) Q of Part T[ipe Staff - 8 9 2 ) {; 1.80
. o \ _ . ) ]
G) Q of Consultants 26 16 1 1 7 017 133
H) Usefulness of Lab Sessions 15 10 3 1 L 1,69
1) Q of Instruc, Facilities 16 14 9- 2 1 3 H 2.00
J) Living-Dining Facilities 19 15 3 2 1 ﬂ 1.77
K) Rapport Among Partic, 29 12 3 1 1L 1 1,49
) L) Adm,-Fac.-Part., Rapport 28 13 1 1 1 8 1 1.50
- o ] . .
. . gt
. M) Criteria for Part, Selectionf13 13 7 : 1 3 1 1.91
N) Provision for Followup 10 20 -7 1 2 0 2,50
0) Other’ i -

(Q = Quality) (# of responses shown for each cell)

-
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Pact 11: -Summary of OvegilliEvglugtion of Institute -- Comments

Line 24: Discuss your perceptions of the mgjor strengths and
weaknesses of the programs. L

Strengths

Quality of consultants -- RV
Expertise as to content and ﬂfthodology
n Interactign with partlcxpants on group and individual basis
Effective one-to-one céntacc ﬂ?r learning and unit develon~
ment _ o

Quality of overall institute : \

Sharing of 'ideas and materlals with censultants and with
other participants \

Exposure to vdaried approac

Combination of group and in
cipat ion. -

Devalopment of own materials With guidarce

Practical application of con egrs :

Projected followup }f it dev 1ops e

o individuwalization '//
*Vl uad work--dxrect par*x

v
\

Leadprsh1p and facilities
. Director and Assistant Director leadership and assistance
-Location and facilities
Social actxvitxas -=- planned aﬂﬁ informal

~

WJeaknecses
Commntnication and confusion prior to and at start of insémtute
- concerning overall purpgse and ohjectives, intended emphasxs
« and activities, logistics and mechanics,

[oo short a time for further design and melementatxon before
start of fall term,

Lack of adequate emprasis on working with minority and dis-
advantaged studen&s,

> 4 . .
Morning sessions not always relevant; some overemphasis on
administration.

~

Poor AV mechanically'hnd techniques.of utiiiza;ion.

Tt

(TI_,‘\
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Line 25: ldentlfy speC1f1c changes_you would llke to_see if the
el » pEogram were to_continue,

More and better information prior to institute =-- what W1llbe done
‘and what W1ll be gxpected of part1c1pants.

-

More on worklng with mlnorlty, underachlevers,and other d1sadvan~
_taged students. . _

bollow-up~&nst1ttte next sur. ner ro compare prOgres and extend
learnlng to phase two--also followup as already progecteo.
& . . ’ ’ ‘- '

' Field trip. to innopvative communlty college‘now usxng sophlsL}cated»f

methodology? materlals‘rmedla in 1nd1V1duallzed 1n°tructlon.
.Mlscellaneggsnother-— ' . - ”7
- be351onslon media development and use.
= Sessions’ fon human development aspects - -of 1nd1v1duallzatlon
:,_Better selectJ.VJ.ty of part1c1pants as to pos1.t1.ve ‘attitudes

: Another week at’ least o - . R

- e
I E . - . - ‘ UV
., \ o ot . . e -
\

rled your time ‘indut in that legerdl explain how,

"Remaln an 1nstructor and devélop/implement more effective proeréms,~f

of 1ndiv1duallzatlon in my emphasls areas. = -

° |
Y L]

'
“ \ o .

.Admlnlstratlvely foster development of>W1der range of courses along
the self-paced» 1nd1v1duallzed fﬁrmat., Te s L o
Zée

o ) - )
@Useful as anutc i planned advanced degree worki

Generally opened u& new avenues to meanlngful instruction and
'showed feasibility lof individualization for essentially any
;content area and for.variety of student capabllltles and interests.

Y o

ine 20 Brxefl&;state Your career plans, If this program Jtslt1m

a

Cstan, e

v .
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PARI I11: SUMYARY OF EVALUATION OF MORNING GENERAL SESSIONS

Source ' T :

.Following each.of the eight morning general t0p1c sessions,
each participant was asked to complete a session evaluation instr-
unent. .lhese instruments were distributed .daily, to. be collected
the following day or later in the institute,

Reference attached Exhibit I1I1A "Conference Evaluation:. Re-
port--Form A: Daily Morning Sessions." .

e

g y. of Data
See Exhibit I1I1B for objbctlve data for: each instr
section 1, 11 relative to each sessxon.

See Exhibit IIIC for a summary of tpe comments provided by
thé participants for each instrument section I, II, IILI relative
to each session,- o :

For. further 1nf6rmat10n and’ deta11 }sﬁer to the complete -
_flles of evaluatiqns for .each se551on, as re

. f“ ; o

, o S . *
Evaluator Comments / o - 3
[he various comments presented in the summaries reflect Yall
of the significant reactions recelbed throughout the institute by
the evaluator, in informal discussipn with many of the institute
participants l ¢

.. Yote that the actual schedule of speakers does not coincide
completely with the llstlng on page A-2 of szlblt LIIA, This
due to severdl schedule changes which became ecessary after the
forms were.printed.’ The session identification as listed in

Exhibits II1 8,C are correct,

PN s . ¥ N - »

turned to Dr. ‘Hunter. -

re
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. . JEXHIBIT 1114 .,

S e
ummary of Evaluatlon of Mornlng,Gonprgl’&ESclon

N
v com‘r‘ﬁ{-:.cr' mlALdA[‘lJ’ RE PJM /’ ",
. ‘ . . ’/,/ . .{«
. = “ - | \
: T PR
“FORM A; Daily Morning [opic Sessions - - v
| \ - e . \" ' __,‘.»—" ,;" ' | I- L ] B p “1.\ ‘..
I. GENLKAL" r.VALUA'I.»Jn QF 553 Lo .
. Rating bcal """ 1 = Not At All / vefinitely Mot
, 2 = Qccasionally / Not Very .
e R 3= Usually / .iore or Less| ,
_ TJ 1' - g, 4 = Often / [Pretty iriuch ’ ?
a . » ST 5 = Always / Definltely Ye ’
L Qh.‘ Wefe the obJectives of the session 1" 2.3 4 5
‘ made clegr to you? ‘ ¥ L '
b, Did the content of. the session Y1 2 3 4 5
. .~ meet the session. objectives as . , :
. you understood them? . - S
4 & - ° 4 ¢ ' !
' s - o Al . -
c. 'Nere the materials used ‘and - 1 .2.3. 4.5
provided to you up-to-date, v : / *
_ pertinent,’ and appllcable? . - R '
d.” Was thé\se851on worthwhlle to - w1 273 4 ’5-
'you for your needs with reSpect Co iy i
) to curricdlum desxgn? - "‘g Y )
‘Did the sessign meet your 1 2 3 4 5.
‘overall expecﬁat1ons? : : S
gt . \
Did the congrent of this -Session 1 2.3 4
~«~ -fit.well with your Joveralll view . b |
~- ' 'of the total conference? : l .
LR o o — : . -7 i
e qpmments aboutr the session content: - ‘j; i/'fé
. o e @ . '
. ’ L.“ Ln /.
A v — — . _ , ' L
, l . .
! f ! 5 .
/ ] r ?
A Lo '



Page A-2 :
-IER~15
1. GENERAL EVALUATION OF CONSULTANT »
: . ‘
Rating Scale: .1 = Not At All / Definitely Not
2 = Occasionally / Not Very
- 3 = Usually / More or Less
4 = Often / Pretty Much:
5 = Always / Definitely Yes
The Consultant =--
a. +Was very knowledgeable and well 1 2\ 3 4 5
' prepared for the topic. -
'
_b. Expressed principles| -concepts, ~ 1 2 3 4 5
- ideas, clearly and understandably.
c. Presented the material in a well ‘ 1 2 3 &4 5
. ‘organxzed manner, ' '
d. Presented the material in an ) "1 2 3 4 5
interesting fashion:
e.. Invited questions, comments, 1 2 3'4 5
discussion of the material S '
and of his ideas. ¢
f. Discussed points of view other than 1 2 3 4 5
his own. s g
B Comments about the ponsﬁltant's présentation{
3 .
~]
— g ’ L
- : Hmm=s == S -
- SESSIon mgw':if;canom | o T
Tues, 8/7:' Mascery Learning o " Dr, Hunter
wed, 8/8 Behavorial Objpctives Dr. Washburn
[hur, 8/9 Criterion Reference Evaluation Dr. Washburn
_ Fri. 8/i0 Alternate learning Procedures Dr, Huinter ™  *
Mon., 8/13 Measuring/Effectiveness Dr. Romine *
_ Tuves,  8/14 Dissemination of Systems Dr. Ucbach » .
~ Wed. 8/15 Consort1a and Exchange Dr, Howe =~ ~

Thur,  8/16 Resourcé Allocaticn - Dr. Shay



’

IER—16' - H .
' Fape A=3

»

lil "‘RENG 13 Ahu WEAKNESSES oF THZ SESSLON
Via “C INCID.L o™ ANALYSIS

'S

Please idéntify no more than two (2) each ositivr %) and

nn=gative (~-) %Yecritical incidents" which you believe significantly
added to (+,) or detracted from (-} the value cf this session for:

you and for your overall benefit from the session: and the
conference,

a. wWhat was the incident; situation, occurance, etc,?

t

b. Why do-you feel it was particularly (+) or (-)?

C. Were thére any specific.and/or unusual condicions which
may have led to.this anident?

d. What would you suggest doing about it in a future
- session of this type -=- e,g, how could it be capitalized
‘ on if (+), or hHow could it be avoided it (=)?
#1 (+) R -

4 . -
koY . K ! .
’ : 3,
«

- . ) - )
< #2 (+) : e
T - ,
. B ¢
v
“ o
- ya
" P
] ™
. 2 - - N
. ¢
~.-". 4 -
' LY \ ! A
.
#r.(~) : .
" - T
3l.
2 ! 1 -
L .
{ . - .
- - e .
[ ¥,
S —y - rd
" v -
.. im
4 -3
#2-(=) . : :
- el 1 . .
r— - v .
\ \ s * N - N \ ot )
~ A, ) ! * * . ! Y v ‘
= - . -~ Q I -
M B i & - )
V - ) p e
¥ ‘ - - 2 . ~0 L e "Si& ‘
", = -~ . -
Al L " ’ \ ‘ .
- H MR « N .o
N ‘ .o - y S T -
. - M e
-~ 1 *y
- - - -~
~ . “ «
W \ .
. & - - - 1
.- - . .
-
o | . i ¢
. v " ’ ) . N
: .o . - _ %
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EXHIBIT-1I11IC . J
Pact II1l: Sumgnary of Evaluation of Morning Gerneral Segsions\ -- Comnents,
. ' s i
% . ".i R
. Reference "
. I-g General tvaluation of Session == Comments About the Session
‘ Content ; : .
. - Ll-g ‘General Evaluation of Consultant -= Comnents About the
. Tonsultant's Presentation ,
111 strengths and Weaknesses of the session via "trltltal
- Incidents" Analysis X

® ~. o . o

Hunter -- 8/7 ‘-- Mastery Learning Concepts v | f
cenerally a good session on a. valuable topic. In view of
prior.knowPedge and availablé handout, perhaps too much a
summary and not enotugh added depth and applicability,

] -

v = - . ;
’ Slide information a useful supplement, but needed more’
. explanation and perhaps handouts, - r
- - . i .
Discussion useful but much too limited for suych' 3 primary
topic, T . S .
Il-g Consultant - ! ’ o
i ." Personable, organized, knéwledgeable, low-key but eff’ctive.
. Good usg of V1suals, 1nspite o( AV problems.
R ‘Most comménts revolved around+8iscussion == noy nearly
< - enough, lack of focal issues, limited resp@nse to-questions. .
. . N . o ¢ - . ’ . .. , o s .
©. "MI1_ Positive lgcidents ° - N T
o 'Rtojectedfmaterials to augment basic topic. ‘7 N
N ¢ ‘;f :Points made about apillcabtllty of concept to varied’ student T
- ,:capabilltres and ‘exp ‘ctan }es. - . :
. . > u\ w.,
r Basic topic as gennral lntnoduction to institute. efforts. ;‘
Aspect of challenge for teachers to apply the concept. A
e )44 Negative Incidents - . e X
. ‘ AV equipment -- mechanical and sequencing e
) General initial confusion still extant concerning ihstxtute-* ‘e
purpOSe, dlrectlon‘ structure. ™ Lo
. R :
'g Too such’ a ‘summary; not enoudh~3xp1anatlon and zn-depth ampli-.
« . t . e —
ERIC  .eloibem o N -

~ <o : - . . ~
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. o

Wasﬁgurn—-8/8 i Behavor1a1 ObJectlves/A hew Look
I-g Content .
Generally mixed reactions, almost to extremes, Average
seemed to be of po:entlal value but not realized due.to
problems with lack of time to 1mplement and with group ‘
dynhamics.

S P . .

Confusion among session purpose and obJectlves presentation -
and group 1nvolv9ment techniqde, relatlon to overaD.institute.

I{-g Consultant T
~Too negative factor oriented.

Cd ° A.lot“of good ideas, but had trouble gettlng thlS gession

across and goxng.y,-
I11 Positive Ipcidents ~ . )
Triad g;ouv technique and act1v1ty -~ in splte oﬁ the problems
- with it )

.

ot Focus on self. anaIYSLS and need to conSLdar relatlonshlp of
"self to group, : . -

- Challenge of- puttlng learning .theory imfo real-.practice. -
y .
¥ - .,

T I Ilggatlve M:;dents | - S ' . ’ ‘
L - ‘Lack 6f adequate objectives, direction, time, o

&
3

Av

.

‘Obvious dlSlnterest and negat1v1sm ‘of somé‘part1c1pants-—
- -didn't glve the session a chance,

» PR

Dlsc0nt1bu1ty of large to small group shifts, with resultlng

noise and confu31on. a v .
N \ : .
. ) v /(w 3 . . . - :. -1_'1'
7 Bunter..-- _8/9 ALtprngplve Learning Activities
-7 Content » s
. -lnteresting, inﬁormaflve pertinent usefu}- . -

’
Go#d basic cortent,,K but could have used greater depth
) @

.DisTUssion useful, but'again too 11m%ted.‘

Sources valuabie,.bht need identification for future reference,

\ ’ -

N . -
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- . - .,
B : , Lo
R . M o .
. ! : ' : a ‘/. - §
Lli-g Consultant : \ ¥
‘Good again, but needs to speakw more forcefully. : . ’
z, . il ) )
ﬁeavy on sllde'lecture, and light on dlscussmon anolvement. )
o bood part1C1pant rapport when . he Fakes tlme to use it.
111 Pos1t1ve Incidents ' : -,s_ - ’ '
" Content and use pf v1shals \ Tf,-_ SN
, ‘_sharlng of personal phllosophy athpractloal bxperlences.
.‘5Eff1C1eng ‘use of otherwise too‘llttle dif¥cussion ‘time.
. : ” B
. 1f1 Negative Incidents L - ' /‘
¢ Too fast to take adequdte notes.; ‘
. S, . o . P
, _ Generally too superficial. . ‘ .
T . ‘ ._ s \ ST ! 7 \ . ¥
whshburn -J 8/10 -- CﬁitErion.ﬁéferenCed Evaluation : i =
- : 1-g Content - : ’ .o . “ .
O W1dely varied reactlons and again almqst”to exltremes as o
a0 7 for 8/8.sess1ons, e ‘ rd X '
. llﬁg ConLultant R ’ ' N .
P Part1c1pants seem either- Lurned on or turned off by Dr *Washburn
s  and her technxques (meﬁhodology, personalltles, receptlylty?) N
O L o - ) L T : B
. A most a regeat of comments from 8/8 e :
PSR RS i RS N \ ] i . o
- ¢ 111 P051t1vé lncidents . ' ' ‘""“ﬂ\ BN
i InVolvement difficult to_cope, Wlth but effecc1veo~ L) )
. - /_. ' '
. < :
Dlrect 1nvolvement wlth crlterlon ObJEC;lVES@ ' L ;
e A ’ . N . T ~
. 1IT Negatlve InC1dents St . Coe R
= % No clear cut, meanlngful negatlye comm»nts. 'V ‘ o :
Y=ot - o - '(v il
e N S % .
. Kepner <~ 8/13, =~ 1sseminat101'of"“sthCtional Systems R AN
- L-g__Content -7 ' o
Apparent-good poten&lal but- sess1on seemed more. devoted to- Lo
f*Fhe organlzation than the educational. concepts, R ‘ : . K
S A ol e
Pefhaps of more vqlue to. some part1C1pants less to others: -~ o
" ‘ co ¥ oo
' B e \
. » Q‘—:} % ——i
T - '
' = « ) - '
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11-¢ Consultant o
Generally interesting, but never .really hit home.

Too "I" oriented -- %hat of the subJect ‘content and its
value to instruction, . L8

YI11 gositlve Incjdents -
A new possible source for lnnovatxve _educational teChnlques

and assistance,

Interesting change-o ace. ! "

111 Negarive Incjden
Pacing was distracti ;
in approach. ' _ ‘ ‘

Commercial emphasis misplaced.

Kom; e =-- 8*14 -- %easurlng Effectxveness
l-g uontent

Generally the most valuable morning session so far --
lnteresting, stimulating, useful relevant,

Both a concept. and a technique for development and imple-

. mentation, .
1l=-g Consultggt ‘ B .
Excdllentl '

Professional pregentation -- solid content, invelving delivery,
human approach ' : : )

. ] e

111 Posféive lﬂcgdents
The whole presentationl

: Poem added human dimension and. teacher challenge.

Han&buts 7 d A
llI liegative Incidents Q\\
Sratistical information not clearly explained.

Lack of time to review materials and discuss them anq presentation,

- - * N -
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A ¢
Howe - 8/15 -~ Consortia and Fxchange
I-p _Content .
~ Generally lnteres‘}ng enough but not dlrectly pertlnent to K .
. ‘focus of institute, - - ™
—\‘-lfl' ~ !
' WOrthwhlleQ}ovnrage of nature of consortia and 1nvolvement
in forterang new approaches to education.

!

k!

s
Li-g Consultant . _
Mixed reactions to consultant as to content.
K .\'
Readlng of materlal detracted and perhaps countered: : .
most potentlal value, .
N § 1§ § P031t1ve Incidents ' N - B
: Slide presentation|interesting. :: -
T ~ Concept of League and its actiyities. é;
‘ 111 Negative Incidents R - ‘ b
Reading. of  material. =
o AV equ1pment problems E S ' o
- T, [ . e "
Apparent canned presentatlgn and League commerciaL.
. - N :
, Shay -- 8/16 ~-- Resource Allécation A |
' _1-g Content S : o T
P Interesting, informative current, vital,‘challenging._
b Useful ad]unct in consxderlng how to. ap roac h the needs for
1nnoyat1ve—programs. : R B \Nﬁ
" i : , "1l g,Consultant S " . - .
Sl C Profe551onal presentat;on of én uncomfortable tOplC fof most
teachers. --J . {
: Dealt‘ clearlj and conC1se1§wQ1th the keyslssues~~~_~sg:,,“
~ i B ‘\‘ * - Q
' LLI 2951t1ve Incidents ~ . - ' I B ,
’ ReleVant materlals and usage of theml . ]
— L \ _
Practlcal aspects and 1nterpretatlons emphasxze :‘i ‘f‘lV
; — LN .
A 99 ! Eegatlve Inci dents o : : . e
. Once agaln, too 11t31e discussion time. S
\ N ‘ Left feelxng of futillty*-;-- what can those at teacher level

do to” rnfluence and implement, e

[N 4
i
f

L
e g
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PARL '1V: SUMMARY OF EVALUATION OF PRIMARY WORKSHOP SESSIONS

Source A
At the end of each week's workshop sessions (Friday 8/10 and
fhursday 8/lo}, each participant in each of the flve area workshop
groups was asked to complete a group/session evaluatlon instrument
covering the week's act1v1t1as. . S

Reference attached E£xhibit 1§ A "Conference Evaluatior Re-
.port -- Form B: Weekly Evaluation of Daily Morning/Afternoon
Workshop Sessions," '

»
Summary of Data * > > ‘

See Exhibit 1V B for gpbjective data for each instrument -
section I, II, Ill.relative to eadh group and for each week.

See FExhibit IVCQ;'r a summary.of the comments prov1ded by
the participantsgy for each instrument section I, II, III, 1V
relative to each group and- for each week,

For 1urther 1nformat10n and detail, refer to the evaluator
worksheets Jas returned to Dr,.Hunter. rhe completed sets of
actual evalliation forms for each group were sent the the res-

_ pective gr p consultants ‘ o

¥
Evaluator comrents e .
(he various comments presented in the summaries reflect all
of the significant reactions received throughout the institute by
the evaluator in informal dlscu§51on with many of the institute
\Qar*LC1pants. ’ . : %
TK\Q'\ — o o W i :‘-xr'
kuﬁtagzﬁéﬁpme‘comments pertiﬁent to partlcular area workshop
roups and Individual consultants, but presented in the overéll
. ““institutfe evaluatlon 1n§trument {See Part I1), have'been reflected
here as appllcable. . P

. | S
v i I e
v S N i e - N N\,
» ' \ . LA e .
= ‘ R i e R
f ' : N
: \ . L
N \
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e N P EXHIBIE I,VA e - “ _

PART 1V; SUMMARY_OF bVALUATION OF PRIMARY NQRK s HOP SEbSIONb

o ‘ _ . ' ‘
| ) .- CONFERENCE EVALUATION REPORT

»

. .!’ .‘Q.‘ .
3 o ‘ [

FORM B; Weekly.Evaluation of Dail& Morning/Afternoon Workshop Seséions

I. ngRA;, EVALUAI‘ION OF SESSION

Rating Scale . ‘Mot At All / Definitely Not .
-Occasionally / hof Very
Usually / More or Loessg
Of ten /- Prétty“wdch
Always / Deflnltely Yes
a. Were- the objectives .of -the session 1 2 3 4 5
made ciear to you? .

L & Lo
o u

*

b, Di.d the content of the session meet 1 2??3Ly§“Lj
‘the session objectives as you ‘under= AN
stood them? : ’ } B

RO

-~ @&, :Were the materials used and provided 1 2 3 4 5
to you up-to-date, pertinent, and: :
_applicable? - , , SR A /
d. Was - the session worthwhlle to yo$ 1 2 3. 4 5
for your needs with respect to- - ‘ :
currl/plum de51gn?

;k e. Did the session meet your overall . 11T2 '3 4 5
eI expectations? SR v
f.. ‘Did the content-of this session - 1 2--3_-4 5

fit well with your overall view
, + of the total oonference?

e Comments about the session content

!
a.




Page 5-2
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II GENERAL =VALUATLIVUL OF COlsULL [AN T
Rating Scale: 1 = Not At All / Definitely hot
2 = Occasionally / not Very
3 = Usually / More or Less
4 = Often / Pretty Much
5 = Always / Definitely Yes
 The Consultangf--
a, Was very knowledgeable and well, 1 2 3 4 5
prepared for the topic.
b. c£xpressed principles, concepts, 1 2 3 4 5
ideas, clearly and understandably.
c. Presented the material in a well 1 2 3 6 5
crganized manner,
o ’ _
d. " Presented the material in an 1 2 3 4 5
\ interesting fashion,
u . .
e. Invited questions, comnents, ‘ 1 2 3 &4 5
. discussior of the material
and of his ideas.
f. Discussed points of yiew other than 1 2 3 4 5
' his own.
g. Commerts about the consultant's presentation:
e e e e . e “Wé" - . — “.';._.‘_'.:':_‘".‘l...'..'..“.".'_','."m".'_:_ _%.Z: 1': Posiiins - R SEe b U R —W”_"—""“‘ SR L L SnnL T
SESSION_IDEN LIV LCATLON __
#1 8/7-10 T — . Week #2  8/13-16
Inhroductory PsycthOgy o Mrs. Dieudonde
General ‘.ollege Chemistry - Dr, lielder
rundamentals of rlathematics Dr. washburn
Office Simulations Mrs, Funk

‘Comnunication Skills ¥rs. Kepner
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CON[RIBULION OF THE S ZéjLQV o
TOWARD BASIC CJVrnREh£h OB JEC TIVES ‘ L '

Please indicate ‘the Lxcent to Wthh you believe this act*vxry
will be of value- to you during .the coming school year in
uchLeving the long term asppcts of the overall conference

--ob]ectxves in your cquﬁpular area.

'Please identlfy no more than three (3) each’ posxtxve (+) -and -

—I e

Rating bcale. 1 ='hoc Very Helpful o ~
L 2 = Somewhat. lepful , '
' 3 = Helpful”
4 = Quite Helpful”™ . . : S
5. = weuwos wlely He’lpful \ _ e v
a, Each parricipant will modify and/or 1 2 3 4 5
atas- zn instructional system for
veo at their college.
b. Each‘participant will develop an - "1 2 3 4 5

instriuctional. unit which may be
used as a part of the instructional
system being modified for use. ..

Ce h 2ch partic1pant will actually Lo, 1 2 3 &4 S .
lmplement the modified ‘ingtructional = : -
system at their ‘college and feedback ' ‘

; “informatiosr regarding the use and
' .success of the system implemented to .o ! L
the 1n°titute director . . e SN A
'd, .- Comménts: - w;gﬂg_ ’
- ‘ ' G .
- . 1/ .
= , ‘ e n :
- o f: S : co i
S [RENGTHS_AND_ WEAKNESSES OF THE SESSION o ~ “559\(p
Via’ "CRITICAL ING DENTS" ANALYSIS N ; Lo

negative (=) weritical -incidénts" which_you believe significantly
added to (+) or detracted from (-) the value of this sesslon

‘for you and for your overall benefit from the sessxon and’the ST

;conference. . , »
. ' : - S S : :
.\\ - o S I e
o . ) _ . :
”i . ' . i AR N e y
i . Lll ) . . ]
-
| " - i - \ .
) e j
'./” . : . —
R * L
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In completing this section of the evaluation, please
consider the.following - ;
'a.‘ What was the lncident,psituatlon,'occuLa ce, etgf
- |
h be Nhy do you feel it was parLlcularly (+) or (~)f
, ' \,c.' Were there'any SpelelC and/ob unusual c0nd1tions )
o which may have led to thls 1nc1dent? 1‘~
. : "'b : !“
( d.

What would you suggest doing about’ig in‘a future

alxzed on

sessiogn_of\ this'type -~ e,g. how colild iti'be capit-'
%f (+)$ or how could it be avoided if (= )1}‘

\
- o
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. Per LVL, acy gf Evakhat19§ of Prlmar" NJrkqup dpscyg‘s rw:Commgnci“

4

~ > . N
Refegegge ' 2 w \ (';. o - S
I-g ¢'General valuation of Xession -- amments About the S
1 " Session Content * e '
Il-g General Evaluation of . uonsultanL - Jd%npnts’AbOuL the
¢. _ Consultant's Presentation t : ' ‘ .
I11I-d 'Cohtribution of the s$ession anard Rasqr Conference g '
. Objectives -+ Camments - .~ . S <.&. o -
v : Strengths and Weaknesses of tne'Session-via4“\€itical
: Incidents" Qnalysxs s~ .
.** . Note: Due to the’gen rally similar ¢omrents 2or the two weeks*:
"t . . v sesseions, and because of the rélatively low pesponse |
- * pate from most Broups,’tie summaries presented velow
.- Lepresent a comblnatlon ‘of' _the commeénts.froia the

- (- ', evaluation inatruments submitted fq;.the two weeks. S
¢ . .. . iy ' | X ) .

| n
Y

Q ;gess EducatLOn --'ﬂsL¥Funk ’[ ' : ‘
-_Content ko) - T ot y
cConcepts, mate" als, implementatlon were sound; ;meaningful,
adaptable. ‘ . : ) _—

’ : ) . \
M N . PRI e . o
e L PEETE P . .
B - . W

L .

.

.Objectives, prcéss;ﬁprbcequres'clear and thorsugh,. - .
'\ . - . ~’ ' I . -
Vo ° - s e : . .

o . ? .
. ¢« . e 4 . . PRI ) — ¢

' li_glggpsultant -ﬂ‘: S 4 "

Knowlngeable personable, thorough sharing and: adaptxvp

LR
<

.

AT .
Ver’awell prepared and solld imﬁ}pmentatlon. L v

. . | “ |
~ . P . -
. ;o Capablp af” merging, concepti, tools, eqple to form a most - !
N eﬁfectxve educatlon combination M . ) ' A :

*
e~

-

/] - . ~ .

Jll-d Objectives v ' ’ : \ .

. " Definite‘plans to lmplement in approagh and/or 1n part if '
not as this p kage per se -- some. thisvfall and more exten=-
sively in fut , < _ . o \

. . ' '-" |

. Solid fulfillment of institute objectxves and personal
expectatxons. - o P .

1V Positive Incldents - T
B Simulation model and materials per se. ; -

o ~ Sharing of .problemsand means‘qf-adaptaﬁzén}{‘. T

» L]

Direct involvement in'siqglation éctiviifp_ P - .
‘ _ [ 4

[SEE » o ’ N ,
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¥ ' T e
-Negative Incidents ’ . . ) -
~ Individual and. group, problems), though hahdled well by

conszultant,’ _ o . . ;
2 \ E c. ) {( _
. Y
Chemist;y e Dr. Hei g - - : : ;..' X r
1= Oﬂtent ] - - ! .
o Organlzatlon materlals, techniques sound and d1rectly
apglz«able.{_ (ﬁ{’ L ' ”
‘"Met 'course related needs and'pro$ided direction.for adéption:
nsylt _ | ) SR
. would be dlffxcult to- improve on consultant or approach
< J o . P N
111-d Ob]ectlves ’
Can almost use as is for quick implementatlon.
’ © '
PrOV1des model for adaptlon to other content emphasfg\and
‘varied student types. _ i
R < g ) oy
"-. . )y + \ ) . . .
.1V _Positive Inc1dents : o .
Materials and methodology per se.
Involvementvin developlng our unlts with gu1dan&e
. : neol / ) , L
AR A ative Incident ' : BN T
» No 51gnif1cant negative comments.- :
IR . g ‘ e,
L ] < ’
Engllsg == Mr, Kegner & ' i ) 0 )

I-g Content -

A lot of content ideas but needed better ob;esﬁ;ves aﬁd
organlzation for this setting, . - : .
7. . ..
Needed more concernlng dlsadvantqged students. .

A good sfart toward toncept of irdlviduallzation in a
. difficul area. : ‘ :
‘ PR . - L : ¢

~ .. .

1l-2 Consultant ' o
In erestlng but point being made Aot always clear

Persona11ty sometimes getslxn the way of the presentatlon.

(

4 o

'Chailenging and prowocative, and still effectlve.

v . f .
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[ . ) . . s ;
| Lil-d gbjectives - Co | . ,
“! FulfilTed.iﬁstitu;e purpose, . N .
o | - .
S Provxded basis for adaaﬁatlon and. ex ansxon more than a‘
B 124 p ‘
™ ° canned- package. ¢ , . e .
* ' ~ ) .,v: ) no ! . .
. Loe : : ) . B . . " .
: : Positive Incidents o .
Indxvldual Sessions with ognsuléant ) C o
- Handling of 1n1t1al group interattion prob;em turned 1t
. He
from neﬁatlv% to p051t1ve effect, o ,
* . o . ' ~ 9
L - Materlals gor dlrect usé and as base for further dnvelopment _____
\7\3 ! ! . . ' - ’ ' . ‘ ‘ (‘j ': ‘ ) e N h oo - ::.
‘ Negative Ingcidents =~ .- - an L .
Initial growp conflict, with-some carryover , . St
T T : _— . . i . . a
- Indirectness of consultant..vs maRing concise point.
i X e . ] . - - ' . .', N .
Mathematics -~- Washburn | . - ) o S
l-g Content. T ) o S S
‘uomprehensxve and useful as .to mater1a1 and approach, ,
. o . """‘\:\ . o . B .
Lbng,uonsultanr : - 3 ' I ,
- Pragtices what she preaches, ahbut’ 1nd1v1dualxzatlon.
) & . ‘
b . Shows how Qp adapt ma*erlals and approach
9 ’ . (e ) A . , ) rt n
. .ILI-U Db1ch1ves ,\'* o ‘ e ' )
N Fic werl with overall lnstltute as pe*celvpd ) ‘
) o - ,
~ o .. . . .o ’ } .: - . v
. npabled pOS}Clve Trevision of ‘own matgrlalsﬂ. . _ T v
‘ ‘e a : AN ) o .
.o ! B o T A
- N : ‘ _ .- e
1V. DO’lTlVP incidents . ! coy . - ST
Developing own ob;ectlveq @pr lnstltute seszsions, /. FEE
. . S ot
Cénsul tant intérqption and aséistance;x S ol et
. - . o e R : . ) Sl
' T L . B LS — = K .
IV Nemative InCLdents- : B T T : (\rf .
Farticipants all heading dxfferent content dlrectlons,and /'("’
.. . some with negatlveoattltudes toward instituté, v O
- [N e
2 ' ‘ . ~/~ ' . o - o
» > ~ . ‘ . .
! - ¢
- A, . . °. ' £ i ' R
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PéyCholqu --'Dieudonne
.I=g.Confent

LR &
; N L . . . .
R | LL-g Consultant - . '
: i , - Effective presentatlon of materlals.

»

O 4 . ' Generally good with prlmary benefit via

st
-
,
>
~
. = . .
J
/-
.
. r
>.
‘e
.
" ’

.+ .
N L
< o.' ~

the Fiscussions.ﬂ
. . [ e
. ‘\ ’v
v . . oA

[

A B -, 4._ -~
.

o S  Good handllng of 1nd1v1dual efforts and group 1nteracuﬁon

S ' : ‘and discu551on. . <

. /n . .‘. . ! » . . 4 - ] . . : . D . - ) ) o
' / i ’ L : . co : - ‘ '
- ‘ S 111d Objectives - o Y (e
o - .+ . ! Good overall fit and value. , L .
! i ’ ' . : - ' . ' . ' . o . . ' ’ ‘
. ‘ . i . ) ) . . . . .?.
s 4 LV 2051t1ve Incidents o - . ]
. IR Media preaeﬂtatxons"as ba51s for discu591ona
, o . ° ¢ Working on individualize@ unitg," > ’ - S
f ’ , . . ’ , - o : ' . v "'.\X '
.0'. B . ‘.- . ‘,. L. - . . ' a8 { . ‘q' . ' .. . 3' i 4.“ \ l.
R Lz-meggs; ve Ipcidénts” .« ' - . I P .
b 4 AV br akdowns .. o ‘ \ »
. ] . Y- 4 o S .- : - -4
-~ ) ) N ) - '
‘.. . ° - 4 ’ i jf -
® . ‘ :_r . - s . > ° M . R .y , N - i
’ o __{_‘“ »
- o v =
- - Vel ' - (‘ A ’ ) - ‘1
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